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Abstract 

The classroom with its teaching-learning dynamics creates a kind of “embryonic society’’ in which the 
micro-policies of collective social knowledge construction and meaning can be re-constructed; therefore, it can 
be considered as a kind of “mirror” of political culture. Thus, comparative lesson research, which requires in- 
depth classroom observation, has been getting much attention among educational community. On the other hand, 
there have not been done many studies that represent social studies and civics in particular, in this research 
tradition. Naturally, this research tradition is based on qualitative research paradigm. Likewise, qualitative 
research tradition has been getting increasing attention among educational community. Thus, the first purpose of 
this article is to explain all documentation and pre-interpretation process of this lesson so that it can provide an 
example for qualitative researchers. The second purpose of this article is to provide an example lesson of 
political education from Turkey so that educators worldwide can compare one example of social studies 
education practice in Turkey and with their countries. 
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Introduction 

In a few countries there is a tradition of lesson research at school which is related to 
teaching or learning styles. But what about representing social studies and civics in particular, 
in this research strand? Compared to Math, Turkish or English, the PISA subjects, social 
studies might be regarded as a “minor” subject that it is not worth paying attention. To discuss 
this issue, it might be useful to activate our social imagination for a moment: Estimate the 
number of social studies lessons taught, e.g. in a country like Turkey. Social studies courses 
are taught three lessons a week from grades four to seven in Turkey. According to current 
statistic provided by the Ministry of National Education there are almost five and half million 
students from grades four to seven in Turkey and they are taught in more than 200 000 
classrooms (Milli Egitim Bakanhgi [Ministry of National Education], 2016). This results in 
600 000 social studies lessons a week, 21.6 million lessons a year! If civics topics in a 
narrower sense attain 10% in the social studies teaching/curriculum, it still means 2 100 000 
civics lessons are taught in Turkey/a year. This number could be achieved easily as the role of 
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civic, global perspective and media literacy increasing in social studies education in Turkey 
(see Ayas, 2015; Culha-Ozba§ & Griryay, 2014; Giinel & Pehlivan, 2015; Ocal & Yakar, 
2015). Even in a worst case scenario where 50% of the lessons are cancelled due to illness, 
lack of qualified teachers, and several other reasons the sheer number would remain more 
than one million which is very powerful. 

According to John Dewey (1915) the classroom with its teaching-learning dynamics 
creates a kind of “embryonic society” in which the micro-policies of collective social 
knowledge construction and meaning can be re-constructed. As a “mirror of political culture” 
(Schmidt, 2011) a lesson can reveal the macro dimensions in the micro. Therefore, it is 
expected that a single social studies lesson recorded from Turkey (A^ikalm, 2014), which we 
are going to discuss in this article, can reflect not only educational norms and practice but also 
the civic attitudes, civic culture (Almond & Verba, 1989), and social life of the society in 
Turkey. 

Tradition and State of Art 

But do we know what is going on in these classrooms systematically and in detail? 
Today, as a frame of research, comparative research in the field of democratic citizenship and 
civic education around the world “seems to undergone an explosion of interest” (Levinson, 
2011; Hahn, 2010). However, most studies are limited only with what we would like to call 
the “hardware” of political education which refers to the conditions of educational policies 
and educational systems, the “input” of related normative documents, and the “output” of 
measured student competencies. This limitation to the outer side of political education applies 
to a far extent to the recent international studies such as: 

International Civic and Citizenship Study [ICCS] by International Association for the 
Evaluation of Educational Achievement [IEA]. (2009). A new ICCS study is about to 
start in 2016 (IEA, 2016), 

- the Eurydice network [EURYDICE] (Education, Audiovisual and Culture Executive 
Agency [EACEA], 2012), 

Citizenship Educational Longitudinal Study in United Kingdom [CELS] (National 
Foundation for Educational Research [NFER], 2010; Kerr, 2008), 

Ethnic differences in education and diverging prospects for urban youth in an enlarged 
Europe [EUDMIGROM], (2008), a comparative investigation in ethnically diverse 
communities with second-generation migrants and Roma youth, which provides 
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numerous observation related to fonnal and informal citizenship teaching in Czech, 
Denmark, France, Gennany, Hungary, Romania, Slovakia, Sweden and UK. 

We have numerous research about intended curriculum (input) on the one hand, and 
student perfonnance and competencies (“outcome”) on the other. In contrast, the so called 
“software” of citizenship education, the inner side of the teaching-learning-processes within a 
social studies lesson or in informal learning situations, are neither documented nor 
interpreted. 

Thus, the situation in a minor subject like social studies is far beyond from research in 
a main subject such as math or the foreign languages. Here, the TIMSS’s (The Trends in 
International Mathematics and Science Study) (1999) video study established a benchmark for 
research in all other school subjects. The TIMSS video study provides a comparative study of 
eighth-grade mathematics and science teaching in seven countries. The study involved 
videotaping and analysing teaching practices in more than one thousand (!) classrooms 
(Leung, Graf, & Lopez-Real, 2006). 

In subject matter lesson research, there are a few countries in the world, which provide 
a specific tradition (Hudson & Meyer, 2011). Among them is Germany. Due to its history 
with a totalitarian Nazi state, this appeal to civics [politische Bildung, in Gennan language] is 
particular (state of the art: Reinhardt, 2015). Starting in 1980’s, in a few so called “video 
books”, a single civics lesson has been documented and reflected with the following order 
(Gagel, Grammes, & Unger, 1992): 

Lesson plan of the teacher (topic: asylum seeking in Germany) 

Full verbatim protocol 

- Stimulated recall 3 with a) teacher b) student group 

- Reflections by leading subject matter educators, which deliver multiple perspectives 
on the lesson 

Experience from use of the lesson document in teacher training, including 
recommendations for “culture of conversation” regarding such documents. 

In addition to the book, a full video tape (VHS) of the lesson can be obtained. 

In Turkey, we could identify only a few published verbatim protocols, so far (See 
Coskun-Kcskin, 2007; Kilinc, 2014) and the one we are going to discuss in this article 
(A 5 ikahn, 2014). Sevgi Coskun-Kcskin studied empathy based teaching in social studies 
classrooms and as a main data collection method for her dissertation study, she video recorded 


3 Until now, we did not make use of stimulated recall in the lesson research reported here. For method and possibilities of 
triangulation see Busse & Borromeo Ferri (2003). 
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and documented several social studies’ lessons. In a more recent master thesis regarding 
student question asking skills in social studies lessons, Giincs Kilinc also video recorded and 
documented more than thirty course hour social studies’ lessons. 

With regard to comparative lesson research in the subject matter field of social studies, 
the study of Schiffauer, Baumann, Kastoryano, & Vertovec (2002) gives a research paradigm. 
As a milestone in research, this study has been published bilingually, there is an English as 
well as a German edition, so it becomes really accessible for international comparative 
scientific community in the field. A team of four social scientists spend a whole term/year in a 
secondary school to take ethnographic field notes, as videography is regarded sceptically as 
interfering in the field. The study schools were chosen in metropolitan regions in Berlin, 
London, Paris, and Rotterdam. Two researches from different countries always stayed at one 
school together; within the research team a constant international exchange about the field 
notes was organized. As qualitative research methodology, an inspiring mixed method 
strategy with participant observation, document analysis of guidelines and textbooks, 
individual and group interviews with headmasters, teachers as well as with students was used. 
These observations were summed up to well readable reports and imaginative portraits of the 
school’s citizenship culture. Focus of observation is the perfonnance of so called “Turkish” 
student/youth in those urban schools. Lesson research in a narrower sense is delivered in the 
chapter about strategies of argumentation, which differs in the British, Dutch, French and 
Gennan classroom significantly. This is shown in short scenic documentation and vignettes 
from student discussion moments in the classroom. 4 

In Turkey, comparative education became apparent as an academic field just around 
i960’ (Erdogan, 2003; Gcnc-Sel, 2004), although there had been numerous attempts to 
investigate and observe European educational systems by Turkish educators in the past. Many 
Turkish educators had been sent to European countries since the late Ottoman and early 
Republic era to observe schools and interact with international educators (Erdogan, 2003; 
Gcnc-Sel, 2004). Although some of the educators stayed in these countries for months, it 
seems that they mostly collected information about educational and schools’ systems - what 
we call the ‘hardware’ of education - of these countries. Although they observed several 
classrooms and took notes and reported their impressions, all the reports do not seem to be in- 
depth by including what was practiced in the classroom as mostly they were interested in the 
general structure of educational systems of these countries and wanted to import some parts of 


4 There are a few more examples in the didactical research tradition, for example the study of Nonnenmacher (2008), 
observing teaching units about migration in four countries, Italy, France, UK and Germany. 
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these systems. According to Gcnc-Sel (2004), these attempts of modeling educational systems 
of other countries have not been able to enrich the educational system in Turkey as the local 
and cultural aspects were not taken under consideration. 

As stated above, there have only been a few lesson protocol studies done to date and 
even less studies with a comparative perspective. To overcome this deficit of research, the 
Journal of Social Science Education took an initiative and published a number of themed 
issues focusing on teaching practice in civic and political education from different parts of the 
world (see Grammes, 2010; Bruen & Grammes, 2014a, 2014b). This civic social studies 
lesson that is going to be the focus of this paper was also documented and published in one of 
these themed issues. 

Thus, the first purpose of this article is to provide an example lesson regarding the 
“software” of political education from Turkey so that educators worldwide can compare one 
example of civics/political education practice in Turkey and with their countries. In order to 
do that a social studies lesson about human rights was recorded, fully transcribed, and 
presented in both Turkish and English versions for the readers (Acikalin, 2014). The second 
purpose of this article is to explain all documentation and pre-interpretation process of this 
lesson so that it can provide an example for qualitative researchers. 

Thus, this study might not be a classical comparative education study like the ones 
cited in the former section. Nevertheless, a fully transcribed lesson, as provided in this study, 
can reflect not only educational norms and practice but also the civic attitudes, civic culture 
(Almond & Verba, 1989) of a country and can be a “mirror of political culture” (Schmidt, 
2011). Therefore, it is expected that the content of the documented lesson itself would be 
source of comparisons for educators worldwide. Moreover, we see this lesson research 
tradition in this paper as an opportunity to describe and discuss the documentation and 
interpretation process of qualitative research. 

How to Conduct Qualitative Lesson Research 

There is a three-step research process for qualitative lesson research: 

Documentation and archiving (representation of practice, creating data corpus) 

- Understanding of meaning 

Interpretation 

Documentation and Archiving : In this three-step process, the first step, the re-presentation 
and documentation of social practices, is completely underestimated or even ignored in 
educational research. In fact, documentation is not only about “collecting information” as it is 


5 



Journal of Social Studies Education Research 2016: 7(1), 1 -40 


sometimes understood but also about observation which is very crucial for qualitative lesson 
research. Documentation of a full lesson can be done either by observation and field 
notes/report, voice, stills, or video recording. If possible, video recording is preferred as it 
allows researcher(s) to see body languages of the teacher and students and may provide clues 
on the physical and psychological atmosphere of the classroom. 

Video recording of a whole lesson session is more complicated than it seems. First of 
all, the video cam must see the whole classroom, the students, and the teacher. Using more 
than one camera is a good idea in order to take visual from different angels. Also, all voices 
must be recorded. Thus, the camera must have the capacity and be located in a suitable spot to 
get all voices in the classroom. There is new classroom video technology which provides a 
single microphone not only to the teacher, but to each (!) individual student, making 
cooperative phases of group work accessible to detailed documentation and interpretation; or 
allowing the learning process of a single student during a teaching/curriculum unit to be 
tracked (see Kuno & Ikura, 2014). 

After getting good quality (visual and audio) recoding, the next step is the 
transcription process. Transcription must be done word by word and always requires careful 
watching and listening several times for precise wording. Visual aids would also help the 
researcher(s) in the transcription process to identify the students who commented and talked 
in the classroom and the attitudes of students and the teacher. By viewing the full recorded 
video many times, researcher(s) could explain students’ or teachers’ actions such as nodding, 
smiling, or raising a hand within the brackets. Thus, transcription process must be very 
thorough. 

Archiving qualitative data through a lesson transcript also requires careful 
organization and planning. Especially, if you have numerous lesson videos and other 
documents such as classroom observation notes and interviews archiving could be messy. So, 
all documents must be dated and have indexical information, page numbers, and so on. Also, 
researchers must find a system to organize all voice and visual recording, and all documents 
such as lesson/activity plans, classroom observation or other field notes in files or folders so 
that when they need to reexamine the specific source they can track them back easily. 
Understanding of Meaning: When interpreting qualitative data such as lesson or interview 
transcripts understanding the exact meaning of the words can sometimes be tricky. Especially, 
if you need to translate the transcript to another language, providing appropriate meanings of 
the words becomes much more complicated. Nevertheless, when you read a transcript even in 
your own language, words may not always provide the exact meaning of the participants. In 
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this case, we may understand what the participant meant by interpreting his/her body 
language. Another way to make the reader to understand the meaning of what happened in the 
classroom is to provide contextual information in the details. This is called rich or “thick” 
description (Lincoln & Guba, 1985) which allows the reader to enter the research context. In 
this description, additional infonnation like still photos, notes on the blackboard, handouts 
(learning materials, textbook sources ...) and gendered seating plan are necessary to provide 
for readers. If students should remain anonymous or no “right of picture” is given, a good 
solution can be a sketch. The researcher must describe the participant’s background, school, 
and classroom context in a very detailed way in order to give the reader as much contextual 
infonnation as possible, (Lincoln & Guba, 1985; Merriam, 1998; Patton, 2003; Yildirnn & 
§im§ek, 2013) which may help the reader to understand the meaning in the lesson protocol. 
Interpretation: Interpretation of the qualitative data like other processes of qualitative 
research is a prerequisite rich process. The nature of interpretation remains subjective as long 
as it is not carefully embedded within an explicit theoretical framework which makes the 
interpretation process almost always argumentative. No interpretation without making 
theoretical assumptions is explicit! Nevertheless, researchers / interpreters must be aware and 
identify their subjectivity in order to increase the trustworthiness of the research (Creswell, 
2013; Glesne, 1999; Peshkin, 1988). Peshkin (1988) states that “researchers should 
systematically identify their subjectivity throughout the course of research” (p. 17). 

Basically, in reading exactly the same text, two different people may reach completely 
opposite conclusions. One reason is every person has a different cultural and educational 
background and personality. We are going to discuss and exemplify how interpretation could 
be so different in the following sections when presenting the comments of social studies 
educators about the lesson protocol coming from different parts of the world. Nevertheless, it 
must be noted that the power of the comments lie in providing evidence that support it from 
the protocol and it’s context. Thus, just reaching a conclusion by quoting the protocol is not 
sufficient. We also need to provide candid evidence for the conclusion and explain the process 
and idea behind it. 

Criterion of Quality: Documentation 

There is no "typical" Turkish civics lesson, and this one that we are discussing 
definitely is not! Although it is not possible to say this single lesson can “represent” all 
elements of the Turkish society and educational culture - in fact, a single document/case does 
not represent anything else as itself - it allows various different ideas and perspectives to be 
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identified from the lesson. Thus, applying a qualitative research method is exploratory, which 
seems reasonable in this case as our initial purpose is to understand or at least get familiar 
with the various types and styles of Turkish social studies education practice and civic lesson 
culture. This single case can be used for exploration and heuristic, creating a hypothesis for 
further more systematic research. 

The following case study of a single civics lesson is explorative. This means, no 
“regular” research has been done so far, but the necessary steps towards it. The task is to 
gain/develop questions for further and more systematic research on a broader corpus of 
lessons. This also can be considered as “qualitative heuristic” research which is based on 
systematic exploration and discovery in psychological and sociological research (Kleining & 
Witt, 2000). 

The documented lesson was recorded in a 7 th grade Social Studies [Sosyal Bilgiler\ 
classroom. The lesson was videotaped/recorded in March 2013 and two cameras were used 
for recording. The lesson topic was about human rights which is a core topic in social studies 
education. The topic has also been part of the school development programs by the Council of 
Europe and the other organizations’ projects in Turkey (Arat, 2007; Council of Europe [CoE], 
2011-2014; The European Wergeland Centre, 2014) - thus it can be regarded as a 
representation of “official knowledge” (Apple, 2000) and therefore of specific relevance. 

This topic was selected because it is a common topic often associated with social 
studies and civic education curricula worldwide. Therefore, presenting a social studies lesson 
with a topic of “human rights” might be easier for teachers and scholars worldwide to follow 
and understand as the content has a prominent position in world curriculum (see Meyer, 
Bromley, & Ramirez, 2010). Also, this lesson might be more valuable for teachers and 
scholars worldwide as it provides an opportunity to show how this universal topic is 
constructed / taught in a Turkish educational context and allows them to compare this lesson 
bearing in mind their countries’ educational contexts. 

Criterion of Research Ethics 

Questions concerning research ethics arouse from the very beginning, when you try to 
get access to the field. The establishing of a stable, trustful relationship between schools, 
teachers, and a research team requires more than one attempt in most cases, until a mutual 
agreement for recording is given. A pro-active procedure can be to make the teacher visible as 
member of the research team, e.g. by including/naming in the authorship. In our case, all 
commentaries, which we are discussing in the following sections, agree in the admiration of 
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the teacher, Mr. Engin Yolcu, the true hero of our project. All commentaries praise him for 
his courage to open the doors of his classroom for an international anonymous audience 
which might be very critical. 

As a fundamental ethics rule we completed all the required research pennission 
processes before recording the lesson. First we submitted a detailed research protocol to the 
school district to obtain research permission. We also obtained written consent from the 
parents of the students to complete the pennission process. Students’ faces are unrevealed 
during video recording. Although we had all the required pennissions, we preferred to locate 
the cameras at the back of the classroom so that cameras did not view students’ faces. 
Students’ identity is also concealed. Pseudonyms are used instead of students’ real names, but 
gender is noted. 

Criterion of Quality: Translation 

In qualitative research methodology in social and educational science, highly 
sophisticated systems of notation for the video material have been proposed. Nevertheless, we 
preferred a simple verbatim protocol first. Lesson study researchers should always keep in 
mind that this procedure inevitably causes a reduction of the original material anyway! 

Regarding translation, it is extremely important to validate the transcript (verbatim 
protocol) in the original language first by a controlling group, before starting the translation 
process into the target language, English (Bittner & Gunther, 2013). It is not at all 
professional to make a verbatim protocol from a lesson in Turkish directly into English. In 
order to keep processes of translation transparent for other researchers and for later secondary 
analysis, the bi-lingual re-presentation of the material is highly recommended, as we did in 
the Journal of Social Science Education (but it is not the international standard at all!). 
Translation has to be proofed, counseled, and validated by two native speakers from each of 
the languages. In our case, the Turkish and English versions of the social studies lesson texts 
were edited several times by Dr. Jenifer Bruen who has academic degrees in English language 
teaching and Yasemin Cidcm who is a native Turkish speaker and has an undergraduate 
English teaching degree. Here is an excerpt from the protocol of the lesson. 


Turkish English 

O: En akilli canli... En akilli canli. Hem T: The smartest living being! So, it must be 

canli olmasi gerekiyor hem de akilli olmasi “a living being” and “smart” at the same 

gerekiyor. Oyle mi? Peki en akilli canli time. Is it like that? ... Ok. The smartest 

insan. Peki insan diger varhklardan veya living being. So is the human being different 
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diger yaratilmislardan farkli midir? from other species and living beings? 

Yavuz: Evet. Yavuz: Yes. 

O: Farklidir. Ne diyoruz bunun icin? Hem T: Ok. They are different. What do we call 
kuranda da var bu. Ne diyor? Veya diger this? It is also in the Koran. What does it 
dinlerin kutsal kitaplarmda da var. Kuran‘da say? Or it is also in other religions’ holy 
ne diyor? Esrcfi... mahlukat. Nedir? books. What does it say in the Koran? It says 
Mahluk... Yaratilmislarin, mahluklarm en the human being is the most honorable 
screllisi. Bu sercf onlara nereden creature in the world [esrcli mahlukat], 
veriliyor?... Diisunccdcn. Peki insan... insan Where does this honor come from?... From 
haklan nelerdir? their [humans’] thinking. Ok, human... what 

are human rights? 

Several issues came up during the translation process especially about the picking up 
of the most appropriate words that represent the meaning. Here are some examples of these 
struggles. In Turkey, usually students address their teachers not by their names, but by using 
the word Hocam [my teacher']. This salutation is used 31 times during the lesson. It has been 
decided, not to translate this form of addressing literally as this would cause another meaning 
and impression in English. 

There were also other words used frequently in the transcripts. One of them was 
“ba§ka?” [ What else ?]. The teacher used this word 42 times in the lesson in order to elicit 
various answers from his students. As it can be seen from the verbatim protocol (A 5 ikahn, 
2014), the teacher used a question & answer method extensively. Thus, he asked students 
“ba§ka?” many times. Another extensively used word was “scy” [something/thing]. It was 
used 39 times in this lesson. It is both difficult and easy to translate this word in a sentence. 
“§ey” can be used as a substitute word for almost any word in Turkish. Thus, in most cases, 
“scy” translated as “something” or “thing”. But in some cases we had to omit the word from 
the English translation. More infonnation for the reader about translation or context can 
always be added within brackets. 

To secure quality in translation, the “politics” of translation as invisible/hidden 
decisions/assumptions must be kept visible. Here, another common trap/mistake in 
educational research aims at finally “solving” problems of translation. This might be useful in 
the translation of fiction. In social sciences, it is better to document problems of translation in 
transparency, giving alternative reading options and the pro and con arguments as well as the 
final decision about the translation. This can be done by giving the alternative translation in 
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[brackets], footnotes (as not to disturb the reading flow), or even by providing a glossary for 
readers. 5 

Outline and Structure of the Lesson 

The teacher started the lesson by asking what human rights meant to the students. For 
most of the lesson the teachers asked the students questions and got answers from them which 
were shortly evaluated by the teacher again. The key points discussed in the lesson are listed 
below (A 5 ikalm, 2014): 

various human rights such as the “right to settle /shelter”, “right to vote and get 
elected” 

human rights violations and racial discrimination 

violence towards women (March 8 - International Women’s day) 

modern colonization (Some students believe that the U.S.A. exploits other countries 

such as Afghanistan and Iraq.) 

the right to life and how this right can be violated (Wars, blood revenge, assassination, 
and murder, etc.) 

the right to receive healthcare, property rights, and the right to travel 
the right to communicate (Tapping phones illegally: Teacher gave the life of Howard 
Zinn as an example for that. When Howard Zinn wrote his autobiography, he asked 
the FBI for his personal file which included all of his telephone conversations and 
other forms of communication, everything related to his life.) 

discrimination between rich and poor (Teacher gave example of police searching 
random teenagers on the street and he suspected that the police specifically chose 
these boys mostly because of their poor clothing and appearance.) 
violation of private life (paparazzi shows) 

According to the TIMSS reference study mentioned above, lesson/teaching style is 
regarded as the focus of comparative interpretative lesson research. The teacher, Mr. Yolcu, 
acted/performed a lesson plan mostly focused on lecturing, and he used his notes many times 
during the lesson. Tentatively, this can be called “teaching as preaching” and could be 
explained by internal cultural teaching habits. This view of the commentaries would validate 


5 The European Wergeland Center in Oslo launched the CLEAR project (Concept Learning for Empowerment through 
Analysis and Reflection formerly known as the Intercultural Glossary Project) to provide an online resource for education 
professionals. It facilitates discussions around such key concepts, as well as methods for the study of concepts: 
www.theewc .org/ content/resources/clear, proi ect/ 

www.clear-proiect.net/ 
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a prior characteristics of Turkish lesson/teaching style as “targeted/purposeful presentation of 
the content knowledge without discussion” (Niermann, 1990, pp. 83.) and as a “method to 
install the new (knowledge)” (pp.l 10). In fact, this notion of teaching has been challenged by 
implementing curriculum refonns and introducing student centered pedagogy in Turkish 
schools while Turkish teachers are still struggling with this transition (Altinyelken, 2011; 
Nohl & Somel, 2015). 

Dialog: Negotiation of the Commentators 

As a next step, we established a second layer of interpretational level: three educators 
with different cultural backgrounds were invited to give feedback/ their first impression on the 
protocol of this human rights lesson. Each educator provided their comments independently 
and these comments were published in the following issue of the Journal of Social Science 
Education (see Kesten, Brodsky-Schur, & Giirsoy, 2014). Reading the commentaries, it is 
fascinating and a kind of productive irritation to see the multiplicity and extensity of 
comments that can be given for a single social studies lesson. Nevertheless, when we look at 
the diversity of the reviewers, it helps us to understand the reason behind the variety of the 
comments and multiple perspectives: One of the reviewers is a Turkish social studies 
professor (Alper Kesten), the other is an American educator (Joan Brodsky Schur), and the 
last one is a teacher in Gennany with Turkish descent (Kudret Giirsoy). All three reviewers 
commented on this particular social studies lesson from very different perspectives as all they 
have diverse cultural and educational background. While each reviewer highlighted very 
different aspects of the lesson, in some cases they share very similar opinions about the 
lesson. In some cases, they viewed and interpreted the same facts in the lesson very different 
from each other. This is the power of the qualitative research perspective, as one single 
protocol may receive various comments -often times opposing comments- that make it 
possible for us to see multiple aspects of the lesson. Observation and judgement of the 
reviewers depends on theoretical framework that they conceived for this lesson and this 
cannot be seen not clearer than here. 

All commentaries agreed that the lesson started about giving general “information” 
about human rights, taking a deductive approach from general definition to case application 
and not using an inductive approach from case to the general terms. Some in depth discussion 
even appears about various human rights violations during that lesson. The case discussion 
seems to be continued in the second lesson which is documented but not yet commented on. It 
seems clear that the main goal of the teacher was to have his students grasp the principal 
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concepts of human rights by using lecturing and questions & answers teaching strategies. This 
whole goal and the strategies could be criticized when considering the educational context in 
the United States or Gennany. For instance, Schur pointed out that a lesson on the same topic 
in the United States would be more than defining and listing human rights. She states that 
“what makes the American context different is that the discussion would be based on helping 
students to understand the founding documents in U.S. history, the Declaration of 
Independence from Great Britain...” (p. 150). Similarly, Giirsoy pointed out a number of times 
where the lesson was lacking intensive discussion. Here a couple of excerpts from Giirsoy: 
”... the teacher does not provide an opportunity to deal more intensively with the issue” 
(p. 155); “the teacher does not discuss the issues presented in detail” (p. 155). Nevertheless, 
Prof. Kesten indicated that Turkish teachers had to deal with an extensive work load and 
overpopulated classrooms, which could be considered one of the main reasons that teachers in 
Turkey come to class unprepared. On the other hand, Kesten acknowledged that this particular 
teacher was well prepared and organized for this particular lesson. Kesten also criticized the 
teacher for not writing the human rights concepts on the blackboard. He stated that “... the 
teacher simply enumerating human rights concepts one after another could lead to long-tenn 
problems for the students grasping them. As the saying goes ‘verba volant, scripta manent’ 
i.e. ‘word fly away, writing remain’” (p.148). 

Thus, what we can see that all three reviewers agreed that this lesson is a content based 
lesson, while Schur and Giirsoy specially pointed out the topic should have also covered more 
primary documents and included in-depth discussion about human rights. However, Kesten 
was more interested in improving the teacher’s teaching strategy by encouraging him to use 
the blackboard for the listing of human right concepts. We believe this discrepancy between 
the reviewers is mostly based on which educational context they take under consideration 
when writing their commentaries. 

Another noteworthy criticism about the lesson comes from Kudret Giirsoy as his 
impression is that the teacher overwhelmingly controls the lesson and the classroom 
interaction process. The reasons behind this situation can be found in Schur and Kesten’s 
reactions. Although neither of them had not known about Giirsoy’s comment, they kind of 
provided some answers or explanations to this comment. This is an interesting example that 
shows how subjectivity of observer plays role in qualitative research, since theoretical 
framework of interpretation is not made explicit. The quote from the Uskiidar American 
Academy (Uskiidar Amerikan Lisesi) website conveyed by Schur can explain this 
phenomenon. “Turkish students are conditioned from an early age to respect authority ... 
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Students are used to, and are more comfortable with, traditional teacher directed learning” (p. 
151). Thus, as this quote indicated Turkish students generally are very comfortable with their 
teachers controlling the lesson. Carl Rogers (1994) called this a “tourist classroom”, instead of 
a (active participating) “citizen classroom”. However, Schur also pointed out that she is 
puzzled as to why students in this class do not ask questions while American students ask 
frequently, even sometimes to an annoying degree. The answer is in the former quote from the 
Uskudar American Academy website and Kesten’s commentary. Kesten stated that “in line 
with their role traditionally cut out by society teachers continue to see themselves as 
imparting the right knowledge, and the students as storing that information for later use. As a 
result of this, students’ talking time in the classroom drops to very low levels. Even more 
significantly some students resign themselves to not talking or participating at all in the long 
run” (p.147). 

Controversy between the Commentators 

This brings us to the students’ participation issue which is interpreted very dissimilarly 
by the reviewers. Prof. Kesten in his review stated that “the analysis of the classroom data 
suggests that the pupils participate at least as much as the teacher, and express their views in 
total freedom. Throughout the lesson students had a chance to bring their experiences and 
opinions into the classroom freely and to link their experiences with lesson and general 
human rights problems in Turkey” (p.146). On the contrary, Kudret Gursoy believes that the 
teacher dominated the whole classroom conversation as he counted the number of words 
spoken by the teacher and students. The teacher achieves 3,000 words (83.2 %) and the 
students achieve 607 words (16.8 %). Accordingly, Gursoy stated that “... I assume that 
frequently the teacher implicitly and sometimes, by way of his statements, explicitly controls 
the lesson. In that case the teacher is the one who controls communication and interaction 
process” (p. 155). 

We must consider why two different reviewers had precisely opposing comments on 
the same protocol/source/document. This could be based on several aspects such as cultural 
background or educational beliefs. Nevertheless, we must also think about the relativity based 
on the educational context and the relativity that set the expectations - implicit educational 
theory (teaching and learning concepts, concept of knowledge, concept of “knowledge 
transmission” and so on). We may assume that Prof. Kesten, knowledgeable about the context 
in Turkey, compares this particular lesson and the teacher with the mainstream social studies 
lessons and fellow Turkish teachers. As a result of this comparison, he evaluates this lesson as 
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very successful in tenns of students’ participation. On the other hand, Giirsoy considering the 
participating classroom environment and students’ attitudes in German cities like Hamburg, 
he sets his expectation levels more critically which influences his comments about the lesson. 
Finally, despite certain weaknesses, this lesson was generally found to be quite “successful” 
by the reviewers, avoiding a “rhetoric of dismay”, which can often be found in lesson practice 
reviews. 

Conclusion - No Interpretation without Explicit Theory/No Judging before Description 

A more ethnographic approach would take the alienation and productive irritation 
caused via comparative approach into serious account and attempt understanding the logic of 
social practice, the performative and visible structure of teaching and learning, while avoiding 
a “rhetoric of dismay” by hastily judging or even bashing teachers and students as being 
insufficient in some way. Thus, in regards to qualitative research methodology, the three 
commentaries reveal common traps of interpretation: 

- Nationalization: The commentators generally characterized or considered this lesson as a 
“typical” Turkish lesson. So this brings us to the question of “what is characteristic of a 
‘typical’ social studies lesson?” It is hard to answer this question, and everybody may have 
different opinions about judging whether the features of this particular lesson are “typical”. 
So, this is another question “what is typical for social studies lessons in Turkey and what is 
not?” As it is impossible to document a typical lesson - as there is none! -, researchers should 
instead concentrate on documenting the varieties of teaching styles. Thus, as qualitative 
researchers we should avoid reaching a firm conclusion or trying to find a “correct” place for 
a lesson in a scale of typical lessons or such. Rather, we must document and present all 
evidence thoroughly (interviews, observation etc.) in order to encourage discussions and 
interpretations about the documents among the educational community. 

- Culturalization-. There might be a tendency to depict Turkish lessons as “typical” Muslim 
education culture, e.g. the teachers’ remark about “what the Koran says” which refers to the 
authority of a Holy Book. Perhaps the proposal to name the teaching style as “teaching as 
preaching” is a kind of culturalization 

- Exoticization : This approach regards a lesson document as “strange” and “alien”, but 
interesting and fascinating as such. As a result, only differences are stressed against 
similarities in comparison. 

On the level of lesson style, a different code/coding of activities of listening and 
speaking, of attentiveness and perfonnance can be observed according to the mode of so 


15 



Journal of Social Studies Education Research 2016: 7(1), 1 -40 


called “democratic” speaking. Different perceptions and comments can be explained with 
different expectations and research interests, which are applied to the individual case (study). 
Whilst Kesten, against the background and experience with standard lesson culture in Turkey, 
judges this lesson as progressive. However, the expectations of Gursoy and Schur, coming 
from backgrounds of German or American classroom culture experiences, are different and 
more oriented towards student participation. The latter leads them to a deficit of perspective (a 
modest trap) in their interpretation. 

As the authors of this article we may be asked in one of the International Symposium 
on Social Studies Education [Uluslararasi Sosyal Bilgiler Egitimi Sempozyumu - USBES], 
which is the prominent social studies education conference in Turkey, by a foreign researcher 
for a video of a “typical” Turkish social studies lesson. Or, supposedly, during a European 
Council International Project on Democratic Learning a colleague from The Netherlands or 
Italy might kindly ask one of us how a lesson in Turkey is conducted. In these cases, it would 
be nice and a professional courtesy if we could give him/her examples of verbatim protocol or 
even video from three different lessons, regions, topics, or teaching styles. Thus, it would be 
nice to be able to refer these colleagues to institutions such as The Scientific and 
Technological Research Council of Turkey [TUBITAK] or any similar agency assuming these 
agencies have archives containing various documented lesson examples. In that sense, we 
would like to promote a qualitative research paradigm in lesson documentation research. 
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Nitel Veri Toplama ve Yorumlama: Tiirkiye’ den bir Sosyal Bilgiler Dersi 

Qualitative Data Collection and Interpretation: A Turkish Social Studies Lesson 


Tilman Grammes & Mehmet Agikalin 


Ozet: Ders ve sinif ortaminm ogretme ve ogrenme dinamikleri ortak sosyal bilginin olu^turuldugu ve yeniden 
yapilandirildigi adeta “mikro topluluklar” olarak kabul edilmekle beraber “politik kultiirun bir aynasi” olarak ta 
degerlendirilebilir. Dolayisiyla, sinif i?ini ayrmtih gozlemleyerek ogretim ve ogrenme ile ilgili kar§ila§tirmali 
egitim yakla^imi ile yapilan ara^tirmalar onem kazanmaya ba§lami§tir. Ancak bu ara^tirma geleneginin sosyal 
bilgiler ve vatandaslik derslerinde gok yaygm oldugu soylenmez. Boyle bir ara^tirma gelenegi dogal olarak nitel 
araijtirma yontemine dayanmaktadir. Benzer sekilde nitel ara^tirma gelenegine olan ilgi son yillarda artmaya 
ba§lami§tir. Bu nedenlere, bu makalenin amaci Tiirkiye de insan haklari konulu bir sosyal bilgiler dersinin kayit 
ve belgelenme siirecini ayrmtih bir sekilde nitel ara^tirma yakla^imi ile anlatmaktir. Boylece bu fali^mayla nitel 
ara^tirmacilara yararli olabilecek nitel ders kayit ve belgeleme siirecinin a^iklayan bir ornek sunmakla birlikte 
uluslararasi egitim camiasina da Tiirkiye’ de kaydedilmi§ bir sosyal bilgiler dersini kendi iilkelerinde ki sosyal 
bilgiler dersleriyle kar§ila§tirabilme ve degerlendirebilme olanagi saglanmi^tir. 

Anahtar Kelimeler: Sosyal Bilgiler, Nitel Veri Toplama ve Yorumlama, Insan Haklari 


Giri§ 

Ders iQi ogretim ve ogrenme ile ilgili karsilastirmali egitim yaklasimina dayanan 
arastirmalar bazi ulkelerde yapilmaktadir. Ancak bu arastirma geleneginde sosyal bilgiler ve 
ozellikle vatandaslik egitimi konusunda ne durumdayiz? Matematik, Tiirkce veya Ingilizce 
gibi PISA projelerinde degerlendirilen dersler ile karsilastirildiginda sosyal bilgiler “basit” 
veya “onemsiz” bir ders olarak degerlendirilebilir. Bu durumu degerlendinnek icin biraz 
hayal guciimuzu kullanalnn: Omegin Tiirkiye gibi bir ulkede sosyal bilgiler derslerinin 
sayisim diisitnelim... Bu ders Tiirkiye’ de dort ila yedinci similar arasinda haftada ii 9 saat 
okutulmaktadir. Milli Egitim Bakanligi verilerine gore Tiirkiye’ de dordiincii sinif ile yedinci 
sinif arasinda yaklasik bcs bucuk milyon ogrenci 200 000 derslikte ogrenim gonnektedir 
(Milli Egitim Bakanligi [Ministry of National Education], 2016). Bu da Tiirkiye de haftada 
600 000 yilda 21.6 milyon sosyal bilgiler dersi yapildigi anlamina gelir! Sosyal bilgiler 
derslerinde vatandaslik ile ilgili konular programin % 10 bile olsa, bu durum Tiirkiye de bir 
yilda 2 100 000 vatandaslik konulanyla ilgili derslerin yapildigi anlamina gelir. Tiirkiye’ de 
sosyal bilgiler egitimi alam, vatandaslik, kiiresel egitim ve medya okuryazarligi gibi konularla 
genislediginden bu ders sayisina ulasmak kolaylikla miimkiindiir (bkz Ayas, 2015; Culha- 
Ozbas & Giiryay, 2014; Giinel & Pehlivan, 2015; Ocal & Yakar, 2015). Bu derslerin 
ogretmen yetersizligi, hastalik ve izin gibi ccsitli nedenlerle yansinm yapilamamasi 
durumlarinda bile bu sayi bir milyon fazladir ve bu 90 k yiiksek bir rakamdir. 
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John Dewey (1915)’ e gore sinif ortami ogretme ve ogrenme dinamikleri ortak sosyal 
bilginin olusturuldugu ve yeniden yapilandirildigi adeta “mikro topluluklar” olarak kabul 
edilmelidir. “Politik kultiirun bir aynasi” (Schmidt, 2011) olarak bir ders bile makro boyutlan 
mikro seviyeler indirgeyerek gonnemizi saglayabilir. Dolayisiyla, bu calismada 
degerlendirecegimiz, Turkiyc de kaydedilmis olan bir sosyal bilgiler dersi (Acikalin, 2014) 
bile bize yalmzca bu iilkedeki egitim normlan, kurallan ve uygulamalari hakkinda degil, 
ulkedeki vatandaslik kulturii ve yaklasimlari (Almond & Verba, 1989) ile toplumu ve sosyal 
hayat hakkinda da iikirler verebilir. 

Ders Kayit / Nitel Ders Belgeleme Arastirmalari Gelenegi 

Ancak bu simflarda/dersliklerde sistematik ve ayrintih olarak neler oldugunu biliyor 
muyuz? Guniimuzde ve dunyada demokratik vatandaslik egitimi konularmda karsilastirmali 
egitim arastirmalari adeta “bir ilgi patlamasi” altindadir (Levinson, 2011; Hahn, 2010). Ancak 
bu konuda yapilan cogu arastirma daha cok o ulkenin vatandaslik ve politik egitiminin “teknik 
donannni” olarak adlandirabilecegimiz sadece egitim sistemleri ve politikalan iizerine 
yogunlasmakta ve o ulkenin kosullarina ve normlarina gore ogrenme “girdileri” ve buna 
paralel olarak ogrenme “ 5 iktilarim” degerlendirmektedir. Dunyada vatandaslik ve politik 
egitim iizerine yapilan ve asagida sozii edilen uluslararasi bircok arastirmada bu simrhhgi 
goriiyoruz: 

Uluslararasi Akademik Basan Degerlendirme Dernegi (International Association for 
the Evaluation of Educational Achievement [IEA], 2009) tarafindan yapilan 
Uluslararasi Vatandaslik arastirmasi (International Civic and Citizenship Study 
[ICCS]). IEA, 2016 yilinda yeni bir arastinna yapmayi planhyor; 

- Egitim, Gorsel ve Isitsel Kiiltur Kurumu tarafindan yuriitulen (Education, Audiovisual 
and Culture Executive Agency [EACEA], 2012), Eurydice agi [EURYDICE] projesi; 
Ulusal Egitim Arastirmalari Fonu tarafindan (National Foundation for Educational 
Research [NFER], 2010) desteklenen Uzun Erimli Ingiliz Vatandaslik Egitimi 
Arastirmasi (Citizenship Educational Longitudinal Study in United Kingdom [CELS] 
(Kerr, 2008); 

Genisleyen Avrupa’da gentler arasinda etnik bakis acilari farkhhklan 
(EUDMIGROM, 2008) projesi: Cck Cumhuriyeti, Danimarka, Fransa, Ahnanya, 
Macaristan, Romanya, Slovakya, Isvcc ve Ingiltere’nin orgiin ve yaygin vatandaslik 
egitimi ile ilgili ayrintih bilgiler veren ve aslinda Roma’da yasayan farkli etnik 
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kokenden gelen ikinci kusak gcnclcrin vatandaslik bilinclcrinin karsilastirmali bir 
arastirmasi. 

Yalmzca planlanan program (girdileri) iizere yogunlasan calismalara karsin ogrenci 
performansi ve yeterlilikleri ile ogrenme “ciktilari” iizerine yogunlasan cok sayida arastirma 
omegi mevcuttur. Bunun aksine vatandaslik egitiminin “teknik donammi” ile degil daha 50 k 
“yazilimi” ile yani bu derslerin icerigi ile ogretme ve ogrenme siirecinin igyiizii iizerine 
durulan ve bunlari belgeleyen ve yorumlayan calismalar yok denecek kadar azdir. 

Ancak matematik ve yabanci dil egitimi ile ilgili yapdan arastirmalarda sosyal bilgiler 
egitimine kiyasla durumun 90 k farkli oldugunu goriiyoruz. Matematik ve fen egitiminde 
egilimler (The Trends in International Mathematics and Science Study) [TIMSS], 1999) adh 
uluslararasi arastirma bu tiir video calismalari icin bir doniim noktasi olmustur. TIMSS video 
arastirmasi yedi ayn ulkede ki 8 . sinif matematik ve fen egitimi hakkinda karsilastirmali 
bilgiler ortaya koymu§tur. Bu arastirma binden fazla (!) sayida ders video ile kayit altina 
ahnmi§ ve bu dersteki ogretim uygulamalan analiz edilmistir (Leung, Graf, & Lopez-Real, 
2006). 

Ce§itli disiplinler iizerine yapilan bu tiir ders kayit ve belgeleme arastirmalari az 
sayida iilkede gelenek olmaya baslamistir (Hudson & Meyer, 2011). Ahnanya’da bu 
iilkelerden bir tanesidir. Tarihinde totaliter Nazi rejimi tecriibesi oldugu icin Almanya’ da 
ozellikle vatandaslik egitimi [politische Bildung] iizerine bu tiir arastirmalar yapmaya ilgi 
90 k fazladir (Reinhardt, 2015). 1980’ li yillardan baslayarak vatandaslik egitimi ile ilgili kayit 
edilmis tek tek dersler “video kitaplari” olarak yayinlanmaya baslamistir. Gagel, Grammes ve 
Unger (1992) yayinladiklan video kitabinda kayit ettikleri dersi asagiclaki sckildc okuyucuya 
sun m us larch: 

Ogretmenin ders plam (Ders konusu: Almanya da Miilteciler Sorunu) 

Dersin tamamimn transkripsiyonu/dokiimii 
Ogretmen ve ogrenci gruplari ile uyarihni§ hatirlama 1 

Alan egitimi uzmanlarmca ilgili ders i 9 in verilmis ve 9 oklu baki§ a 9 ilan i 9 eren 
doniitler 

Ders kaynaklarimn ogretmen yeti§tirme programlarmda kullannn ornekleri, ozellikle 
“ileti§im kiiltiirii” adh etkinligin kullannni 

Kitaba ek olarak ders video kaydimn tamami VHS kaseti olarak sunulmu§tur. 


1 Burada degerlendirecegimiz derste uyarilmi? hatirlama yontemi kullanilmarm$tir. Bu yontemle ilgili olarak ayrmtili bilgi 
i?in Busse & Borromeo Ferri (2003)’ e bakimz. 
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Turkiye de bu makalede degerlendirecegimiz olan dersle (A 9 ikahn, 2014) birlikte 90 k 
az sayida (bkz. Coskun-Kcskin, 2007; K 1 I 1119 , 2014) bu tiirde ders kaydi ve dokumunun 
yapildigi 9 alisma belirledik. Sevgi Coskun-Kcskin’in sosyal bilgiler derslerinde empatiye 
dayali ogretimi arastiran doktora tezinde 90 k sayida sosyal bilgiler dersini video ile kayit 
ettigini goriiyoruz. Son yillarda Giincs Kilin 9 sosyal bilgiler derslerinde ogrencilerin soru 
sorma becerileri uzerine yaptigi yiiksek lisans tezinde 30’ dan fazla dersi video ile kayit altina 
alip belgelemi§tir. 

Schiffauer, Baumann, Kastoryano ve Vertovec (2002) tarafindan sosyal bilgiler alan 
egitimi ile ilgili karsilastirmali ders arastirmasi yaklasimi ile yapilims olan bu 9 alisma, alanda 
yeni bir arastirma paradigmasi gelistirmistir. Bu alanda yapilan arastirmalar i 9 in bir donum 
noktasi olarak kabul edilen bu galismada kayit edilen dersler Ingilizce ve Almanca olarak 
yayinlanmis ve boylece karsilastirmali egitim ile ilgilenen uluslararasi egitim camiasina 
sunulmustur. Bu arastirmada dort kisindcn olusan sosyal bilimler uzmanlarmdan olusan bir 
ekip bir yil boyunca lise ve iiniversite seviyesinde video 9 ekimlerinin arastirma alanim 
olumsuz etkileyebilecegi diisunccsindcn dolayi yalmzca ethnografik bir arastirma yaklasimi 
ile ayrmtili alan ve gozlem notlan almislardir. Arastirma Berlin, Londra, Paris ve Rotterdam 
sellirlcrinin merkezi bolgelerindeki okullarda ger 9 cklcsmistir. Bu arastirma siirccinde her 
zaman i 9 in her okulda iki ayn iilkcdcn gelen arastirmaci aym anda gozlem yaparak notlar 
aliyor ve aldiklari notlari siirekli karsilastirarak degerlendiriyorlardi. Bu arastirmada nitel ve 
karma arastirma yontemlerinin geregi olarak katilnnci gozlem; ders kitabi veya ilgili 
belgelerin incelenmesi i 9 in dokiiman analizi; ogrenci, ogretmen ve okul miiduru ile bireysel 
ve grup goriismcleri gibi yontemler kullamlmistir. Biitun bu arastirmalardan elde edilen 
bilgiler okul genel durumu betimleme ve okuldaki vatandaslik kultiirii baglaminda rapor 
haline getirilerek okuyucuya sunulmustur. Bu arastirmada ozelikle “Turk” kokenli 
gen 9 lerin/ogrencilerin bu sehir okullarmdaki perfonnansi ve akademik basarisi uzerine 
odaklamlmistir. Bu tiir bir ders arastirmalari yontemi Ingiliz, Hollanda, Fransiz ve Alrnaya’ da 
ki derslerin ozellikle tartisma konulari ve yontemleri a 9 isindan ne kadar 90 k ve nasd 
farklilastigmi da gostermistir. Bunu bu derslerde ge 9 en sinif i 9 i tartismalari i 9 eren kisa 
almtilar da bile gonnek mumkundur . 2 

Turkiye de ozellikle Avrupa egitim sistemini incelemek ve gozlemlemek i 9 in 90 k 
sayida egitimci yurtdisina gonderildiyse de karsilastirmali egitim bir arastirma alam olarak 
ancak 1960 h yillarda geli§meye ba§lami§tir (Erdogan, 2003; Gen 9 -Sel, 2004). OsmanlTnm 


2 Simf i?i ogretimi inceleyen bir ka? arastirma daha vardir. Omegin Nonnenmacher (2008) ara§tirmasinda Italya, Fransa, 
Ingiltere ve Almanya’ da go? konusu ile ilgili dersleri gozlemledigi bir ?ali5ma yaprm§tir. 
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son donemleri ile Cumhuriyetin kurulus yillarinda okullarda incelemelerde bulunmak ve 
uluslararasi egitimcilerle iletisim kurabilmek icin Avrupa iilkelerine cok sayida Turk egitimci 
gonderilmi§tir (Erdogan, 2003; Geng-Sel, 2004). Bu gonderilen egitimcilerin bazdan aylarca 
o ulkelerde kalrms olsalar bile, bunlarm daha 50 k 0 iilkenin egitim ve okul sistemi - bizim 
“teknik donamim” olarak adlandirdigimiz- ile ilgili bilgiler topladiklan gorulmiistiir. 
Yurtclisina gonderilen Turk egitimcileri daha cok gittikleri iilkenin genel egitim sistemi ve 
yapisiyla ilgilendikleri ve bu sistemleri Turkiye’ye uygulama amacim giittiikleri icin, 90 k 
sayida sinif gozlemi yaparak cesitli raporlar yazdiklan halde, bu raporlarda sinif ici 
uygulamalar ile ilgili derinlemesine ve ayrmtili gozlemlere fazla yer vcrilmcmistir. Gcnc-Sel 
(2004)’ e gore, diger iilkclcrin egitim sistemlerini model almaya yonelik sayisiz denemeler, 
Turkiye’nin yerel kiiltiirel ogeleri ve kendine ozgii ozellikleri yeterince dikkate alinmadigi 
igin iilkenin egitim sitemini zcnginlestirmc konusunda pek basarili olamamistir. 

Yukanda da belirtildigi gibi ozellikle karsilastirmali egitim yaklasinu ile yapilmis bu 
tiir ders kayit ve belgeleme arastirmalari pek fazla degildir. Bu konudaki arastirma eksikligini 
gidennek icin Journal of Social Science Education [Sosyal Bilimler Egitimi Dergisi] adli 
dergi bir onciiluk yaparak diinyamn cesitli ulkelerindeki ozellikle vatandaslik ve politik egitim 
derslerini iceren ozel sayilar yayinlamaya has 1 ami stir (bkz. Grammes, 2010; Bruen & 
Grammes, 2014a, 2014b). Bu makalede degerlendirecegimiz sosyal bilgiler dersi de bu ozel 
sayilardan birinde yayinlanmistir. 

Bu makalede ki birinci amacimiz Turkiye de ki bir sosyal bilgiler ve vatandaslik 
egitimi konusundaki ayrintdi bir ders ornegini -metafor olarak bilgisayar “yazilnnina” 
benzettigimiz- uluslararasi egitimcilere tamtmak ve onlara bu ders ornegini kendi 
ulkelerindeki vatandaslik egitimi ile karsilastirabilme olanagi sunmaktir. Bunu yapabilmek 
icin insan haklari konulu bir sosyal bilgiler dersi tamamen kayit edilerek transkripsiyonu 
(dokiimu) yapilmis ve Tiirk?e ve Ingilizce olarak okuyucuya sunulmustur (Acikalin, 2014). 
Bu makalenin ikinci amaci ise nitel arastinnacilar icin bu dersin kayit, belgeleme ve 
yorumlama oncesi siircclcrini ayrmtili bir sekilde anlatan bir ornek sunmaktir. 

Bu calisma, yukanda sozii edilen arastirmalar gibi klasik bir karsilastirmali egitim 
arastirmasi olmayabilir. Ancak bu calismada da sunuldugu gibi tamamen dokiimu yapilmis bir 
ders yalmzca bu iilkedeki egitim normlari, kurallan ve uygulamalari hakkinda degil, ill kedeki 
vatandaslik kiilturii ve yaklasimlari (Almond & Verba, 1989) hakkinda da likirler vererek 
adeta 0 iilkede ki “politik kulturiin bir aynasi” olarak diisunulebilir (Schmidt, 2011). Bu 
calismada degerlendirdigimiz dersin iccriginin dunyada ki egitimciler icin bir karsilastirma 
unsuru olabilecegini diisunulmelidir. Aynca bu calismada, bu dersin degerlendinne siirccini 
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nitel arastirma geleneginin belgeleme ve yorumlama siircclcrini tamtma ve tartismak icin bir 
firsat olarak goriiyoruz. 

Nitel Ders Belgeleme Ara§tirmasi Nasil Yapilir? 

Nitel ders belgeleme arastirmasimn 119 asamasi vardir: 

- Belgeleme ve arsivlcmc (uygulamayi sunma, veri dosyasi/arsivi olusturma) 

Anlam 91 karma 

Yorumlama 

Belgeleme ve ar§ivleme: Bu U9 asamali arastirma surecindeki ilk asama olan ders 
uygulamalarmin belgelenmesi ve oldugu gibi sunulmasi genellikle onemsenmeyen veya 
uzerinde durulmayan bir durumdur. Aslinda, belgeleme samldigi gibi yalmzca “bilgi 
toplama” degil nitel ders arastirmalarinin en onemli ogelerindendir. Bir dersin tamammm 
belgelenmesi gozlem yaparak alan notlan alma, ses kaydi, fotograf cckimi veya video kaydi 
aimak suretiyle yapdabilir. Ogretmen ve ogrencilerin beden dilini inceleme ve dersligin 
tizikscl ve psikolojik ortamim anlamaya yonelik ccsitli ipuclari verecegi icin eger mumkunse 
video kaydi aimak tercih edilmelidir. 

Bir dersin tamammi kaydetmek gorundiigiinden daha zor bir istir. Oncelikle kullamlan 
video kamerasi biitiin sinifi, ogretmeni ve ogrencileri gormelidir. Birden fazla kamera 
kullanarak farkli acilardan 9ekim yapmak iyi bir likir olabilir. Goriintunun yamnda seslerinde 
saglikli bir sckildc kayit altina alinmasi gereklidir. Kameramn ortamdaki biitiin sesleri alacak 
uygun bir konumda ve kapasitede olmasi gereklidir. Giiniirniizde yeni gelistirilcn bir teknoloji 
sadece ogretmene degil her bir ogrenciye ozel birer mikrofon baglanarak (!), ogrencilerin 
bireysel ve grup calismalarinda yaptiklari konusmalari ve ogrenme siirecini ayrintili bir 
sckildc belgeleme olanagi sunmaktadir (bkz. Kuno & Ikura, 2014 ). 

Gorsel ve isitscl olarak kayitlar tamamlandiktan sonra yapilacak ilk is transkripsiyon 
siirecini baslatmaktir. Transkripsiyon kayitlari tekrar tekrar izleyerek veya dinleyerek bir 
sozciik bile atlamadan ozenli bir sckildc yapilmalidir. Gorsel kayitlarm izlenmesi 
arastirmaciya derste soz alan ogrencileri kim oldugunu belirleme ve ogrenci ile ogretmenlerin 
dersteki genel tutumlarmi anlamak icin yardnnci olacaktir. Bunun yamnda video kayitlarimn 
defalarca izlenmesi arastirmaciya ogretmen ve ogrencilerin kafa sallama, giilme, el kaldirma 
(soz aimak icin) gibi hareketleri tespit etme ve bunlari transkripsiyon metninde koscli 
parantez icindc gostennesine olanak saglayabilir. Boylece ders transkripsiyonu ayrintili ve 
ozenli bir §ekilde yapilmi§ olur. 
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Ders transkriptleri gibi nitel verileri arsivlcmck dikkatli bir organizasyon ve planlama 
gerektirir. Ozellikle video ve goriismc kayitlari, ders gozlem formlan/notlan gibi cok sayida 
ve 5 e§itli veri kaynaklarmiz varsa bunlari organize etmek karisik ve zor olabilir. Bunun icin 
butiin belgeler ve kayitlarin tarihleri, tanitici bilgileri, sayfa numarali gibi bilgiler 
belirtilmelidir. Aynca arastirmaci gorsel ve isitscl kayitlar ile ders planlan, ders gozlem 
formlan ve diger alan notlarmi kendine gore bir adlandinna sistemi olusturarak dosyalamali 
ve istenildiginde kolay ula§ilabilir hale getinnelidir. 

Anlam Qikarma : Ders veya goru§me transkripti gibi nitel verileri yorumlarken, sozciiklerin 
gercck anlamlarmi ortaya cikarmak bazen zor olabilir. Ozellikle, bu transkriptleri baska bir 
dile cevirmeniz gerekiyorsa sozciiklerin gercck anlamimn karsiligmi bulmak daha da 
zorlasabilir. Ancak bazi durumlarda transkriptleri kendi dilinizde okudugunuzda bile 
sozciiklcr her zaman katilimcmm ne demek istedigini a 9 iklayamayabilir. Bu durumlarda, 
katilnncinm ne demek istedigini onun beden dilini yorumlayarak anlayabiliriz. 
Transkripsiyonun okunarak simf icindc ne oldugunun daha iyi anlasilabilmesi icin ortami 
ayrmtdi bir sckildc anlatmak iyi bir yoldur. Okuyucunun adeta arastirma ortamimn icine 
ginnesine saglayan bu yonteme “ayrmtdi betimleme” denir (Lincoln & Guba, 1985). Bu 
betimlemede sinifta ders tahtasinda yazili bilgiler, ogretmenin verdigi calisma yapraklan ve 
ogrencilerin oturma plam gibi bilgiler simf ici fotograflar cckilerck verilebilir. Eger 
ogrencilerin fotograflarin cckimine izin verilmiyorsa, simf ortamimn bir sanatci tarafindan 
resmedilmesi saglanabilir. Arastirmaci aynca katilnncilarin kendileri, simf ve okul ortamlan 
hakkinda ayrmtdi betimlemeler yaparak okuyucuya bu bilgileri saglayabilir ve bu onlarin ders 
siirccini daha iyi anlamalan ve yorumlamalarma yardnnci olabilir (Lincoln & Guba, 1985; 
Merriam, 1998; Patton, 2003; Yildirnn & §im§ek, 2013). 

Yorumlama : Nitel verilerin yorumlamasi nitel arastirmanin her asamasi gibi zengin bir 
siire 9 tir. Yorumlama ozenli bir sckildc teorik bir yapimn icine ycrlestirilmcdigi muddetcc 
hemen her zaman oznel ve tartismalidir. Teorik varsaynnlar net bir sckildc aciklanmadan 
yorumlama yapilmaz! Ancak nitel arastirmaci/yorumcu arastirma sonuclarmin inandiricihgim 
arttirmak igin kendi oznelliginin farkinda ve bilincinde olmahdir (Creswell, 2013; Glesne, 
1999; Peshkin, 1988). Peshkin (1988) “arastirmacimn nitel arastirma siircsincc sistematik 
olarak siire 9 te karsilasilan durum ve olaylara ile ilgili kendi oznelligini tannnlamasi 
gerektigini” (s. 17) belirtmektedir. 

Basit bir sckildc soylemek gerekirse, aym metni okuyan iki kisinin tamamen karsit 
sonu 9 lara ulasmasi olasidir. Bunun nedeni her bireyin kendine ozgii bir kisiligi, kiilturel ve 
egitim altyapisimn olmasi olarak gosterilebilir. Yorumlamamn ne kadar farklllasabilecegini, 
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dimyamn farkli yerlerinden gelen egitimcilerin bu sosyal bilgiler dersi ile ilgili yorumlarmi 
degerlendirecegimiz makalenin ileriki bolumlerinde tartisacagiz. Ancak yapdan yorumlarm 
guciinun de ders siirecinde gecen olaylarin ve durumlarin dersin transkripsiyonu ve 
ortamindan yararlanarak saglam ve giiclii kanitlar gosterilerek sunulmasina dayandigim 
belirtmek gereklidir. Yalmzca ders siirecinde gecen olaylarin veya durumlarin alintilanarak 
bir sonuca ulasmak yeterli degildir. Bir sonug gikarmak icin derste gecen saglam kamtlan acik 
ve net bir sckilde ortaya koyarak bu kamtlarin olusum siirccini ve bunlarin arkasindaki likri 
ayrintili bir sckilde agiklamamiz gereklidir. 

Nitelikli Belgeleme 

Tipik bir sosyal bilgiler veya vatandashk bilgiler dersi olamayacagi gibi bu makalede 
soziinii edecegimiz ders kesinlikle Turkiye de yapilan tipik bir sosyal bilgiler dersi degildir! 
Bu makalede konu ettigimiz dersin tek basina Turkiye toplumu ve kulturiinii “temsil ettigini” 
soylemenin miimkun olmadigim belirtmekle birlikte 

- aslinda bu ders kendisi disinda baska bir scyi temsil etmez- bu dersten bircok farkli goriis, 
cliisunce ve bakis acisi elde edecegimiz kesindir. Genel olarak nitel arastirma inceleme 
amaclidir ve bu ornekte de oldugu gibi bu sosyal bilgiler dersini kaydederken asil amacimiz 
Turkiye deki sosyal bilgiler ve vatandashk egitimi ve uygulamalarmi tammak ve anlamaktir. 
Bu tek omek ders kendi basina incelenerek ve yorumlamalar yapilabilir ve ileriki sistematik 
arastirmalar icin bu dersten hipotezler gelistirilcbilir. 

Bu makalede degerlendirecegimiz sosyal bilgiler bilgisi dersi tamamen inceleme/keff 
amaclidir. Bu durum su ana kadar yapilan “olagan” bir arastirma siirccinin tamami degil 
ancak bu sure? i?in gerekli olan basamaklar olarak kabul edilebilir. Burada amac bir dersten 
yola cikarak daha sistematik ve gen is ders arastirmalari icin sorular gclistirmcktir. Bu yontem 
sosyal bilimlerde sistematik inceleme ve kesfetmeye dayali “nitel heuristik” arastirma olarak 
kabul edilebilir (Kleining & Witt, 2000). 

Sozii edilen ders 7. Sinif sosyal bilgiler dersi olup Mart 2013 yilinda iki kamera 
kullamlarak kayit cdilmistir. Dersin konusu sosyal bilgilerinen temel konularmdan biri olan 
“insan haklari” konusudur. Bu konu Avrupa Konseyi’nin okul gelistirme programimn 
Turkiye’ deki bircok kurumun yuriittugii projelerin bir parcasidir (Arat, 2007; Council of 
Europe [CoE], 2011-2014; The European Wergeland Centre, 2014). Boylece insan haklari 
konusu Michael Apple’ (2000) in deyimi ile “resmi bilgi” olarak kabul edilebilir. 

Ozellikle insan haklari konusunun ders kaydi yapmak icin sccilmesinin nedeni, bu 
konunun genel olarak dunyada sosyal bilgiler ve vatandashk egitimi programlarimn bir 
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parcasi olmasidir. Boylece “insan haklan” gibi diinya sosyal bilgiler/vatandaslik bilgisi 
programlarmda yer alan bir konu ile ilgili bir dersi uluslararasi egitim camiasina sunarak bu 
dersi onlarin daha kolay ve rahat anlamasi ve degerlendirmesi miimkiin olabilir (bkz. Meyer, 
Bromley, & Ramirez, 2010). Aynca bu ders, ogretmenler ve akademisyenler a 5 isindan boyle 
evrensel bir konunun Turkiye’ de sinif icinde nasd ogretildigini gostermesi ve bunu kendi 
iilkeleriyle karsilastirmalarina olanak tammasi acisindan degerli olabilir. 

Ara§tirma Etik Kurallan 

Arastirma etigi ilgili konular arastirma alamna ginneye calistiginiz andan itibaren 
karsimza 5 ikmaya baslar. Arastirma yapmayi planladigmiz okullar ve ogretmenler ile iyi ve 
karsilikli giivene dayanan iliskilcr kurmak ve izin aimak cogunlukla biraz zaman alir ve 
birkac deneme yapmayi gerektirebilir. Bu zorluklan asm an in bir yolu da ilgili ogretmen veya 
ogretmenleri arastirma surecine hatta bazi durumlarda yazar/arastirmaci ekibine katmak 
olabilir. Bizim omegimizde ogretmen Engin Yolcu’nun adi zikredildigi icin ileriki bolumlerde 
soziinu edecegimiz yorumcularm tamami ogretmeni takdir ediyor hatta onu adeta projenin 
kahramam olarak goriiyor. Biitiin yorumcular ogretmeni sinifim zaman zaman cok elestirel 
olabilen uluslararasi egitim camiasina a 9 tigindan dolayi takdir ediyor. 

Temel etik kurallarm geregi olarak o donemde gerekli olan biitiin arastirma izin 
onaylan alinmistir. ilk olarak II Milli Egitim Miidiirliigu’ne arastirma izni icin arastirma 
siirccini anlatan ayrmtili metin sunulmustur. Ilgili miidurliikten onay alindiktan sonra izin 
siirccini tamamlamak icin ogrenci velilerinden de yazili izinler alinmistir. Video kaydi 
sirasinda ogrencilerin yiizlcri gizlcnmistir. Biitiin gerekli izinler vcrilmis olmasinda karsin 
video kameralan derslik icinde arka taraflara ycrlcstirerck ogrencilerin yiizlerinin 
goriilmemesine ozen gosterilmistir. Aynca ogrencilerin kimlikleri gizlcnmis gercck adlan 
yerine takma adlar kullamlmistir. Ancak ogrencilerin cinsiyetleri oturma diizeni tablosunda 
belirtilmi§tir. 

Nitelikli Ceviri Kriterleri 

Sosyal bilimler ve egitim alamnda nitel arastirmalarda video kayitlarimn belgelenmesi 
ve transkripsiyonu icin ileri yontemler mevcuttur. Ancak biz oncelikle basit bir yontem olan 
birebir transkripsiyon (dokiim) yontemini benimsedik. Bu tiir ders belgeleme arastirmalari 
yapan nitel arastirmacilar unutmamalidirlar ki bu siirec kaydin/materyalin 
orijinalligini/gercekligini bir sckildc azaltiyor! 


29 





Journal of Social Studies Education Research 2016: 7(1), 1 -40 


Ingilizce veya baska bir dile £eviri siirecine baslamadan once ilk olarak yapilmasi 
gereken scy, ders transkripsiyonun tekrar tekrar baska kisilcr tarafindan orijinal dilinde 
kontrol edilerek dogrulugundan emin olunmasidir (Bittner & Gunther, 2013). Bizim 
omegimizde oldugu gibi Tiirkiye de kaydcdilmis bir dersin transkripsiyonunu orijinal dili olan 
Turk£e de degil de direkt olarak ccvrilecek dil olan ingilizce olarak yapmak profesyonel 
olmayan bir yaklasimdir. Ccviri suresinin §effafhgim saglamak ve diger arastirmacilarin kendi 
analizlerini yapmalarma olanak saglamak icin ders transkripsiyonunu -uluslararasi bir standart 
olmasa da- Sosyai Bilimler Egitimi Dergisinde [Journal of Social Science Education] 
yaptignniz gibi cift dilli olarak verilmesi onerilir. Ccviri metni de muhakkak en az iki ayn dil 
uzmam ve mumkunse anadil olarak bu dilleri konusan kisilcr tarafindan tashih edilmeli ve 
dogrulanmahdir. Sozii edilen ders kaydinda da ders transkripsiyonunun, Tiirkce ve ingilizce 
versiyonlan ingilizce Egitimi alamnda doktora derecesine sahip Dr. Jenifer Bruen ve anadili 
Turk£e olan Almanya’ da ingilizce ogretmenligi lisans mezunu Yasemin Cidem tarafindan 
defalarca tashih cdilmistir. A sag l da dersin kiigiik bir bolumunii ccviri omegi olarak 
sunuyoruz. 


Tiirk^e 


ingilizce 


O: En akilli canli... En akilli canli. Hem 
canli olmasi gerekiyor hem de akilli olmasi 
gerekiyor. Oyle mi? Peki en akilli canli 
insan. Peki insan diger varhklardan veya 
diger yaratilmislardan farkli midir? 

Yavuz: Evet. 

O: Farkhdir. Ne diyoruz bunun icin? Hem 
kuranda da var bu. Ne diyor? Veya diger 
dinlerin kutsal kitaplarmda da var. Kuran‘da 
ne diyor? Esrefi... mahlukat. Nedir? 
Mahluk... Yaratilmislarin, mahluklarm en 
scrcllisi. Bu scrcf onlara nereden 
veriliyor?... Diisunccdcn. Peki insan... insan 
haklan nelerdir? 


T: The smartest living being! So, it must be 
“a living being” and “smart” at the same 
time. Is it like that? ... Ok. The smartest 
living being. So is the human being different 
from other species and living beings? 

Yavuz: Yes. 

T: Ok. They are different. What do we call 
this? It is also in the Koran. What does it 
say? Or it is also in other religions’ holy 
books. What does it say in the Koran? It says 
the human being is the most honorable 
creature in the world [esrefi mahlukat]. 
Where does this honor come from?... From 
their [humans’] thinking. Ok, human... what 
are human rights? 
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£eviri sirasinda ozellikle sozcuklerin en uygun kar§iligini bulmak gibi bh* 9 ok sorun 
ortaya cikti. Asagida bunlarla ilgili omekler verecegiz. Tiirkiye’ de ogrenciler ogretmenlerin 
ad ve/veya soyadlan ile hitap etmek yerine “hocam” sozciigiimi kullanirlar. Bu sozciik derste 
31 kere kullamlmi§. Ancak bu sozciigii “my teacher” olarak Ingdizceye ccvirdigimizde dogru 
bir anlam ifade etmedigi igin bu sozcugii 9 evinnekten ka 9 indik. 

Bunun di§inda derste 90 k kullamlan ba§ka sozciiklerde vardi. Bunlardan bir tanesi 
“baska?” sozcugii “what else?” olarak 9 evrildi. Ogretmen bu derste soru cevap yontemimi 
uyguladigi 19 m bu sozciigii 42 kez kullanmi§ oldu. Sikhkla kullandan diger bir kelime “§ey” 
39 kez derste ge 9 ti. Bu sozciigiin 9 evirisi hem kolay hem zor oldu denebilir. Tiirk 9 ede “scy” 
sozciigii her sozciigiin yerine kullamldigi i 9 in “something” veya “thing” olarak 9 evrildi. 
Ancak bu sozciigii bazi durumlarda 9 eviri metninden tamamen 9 ikartmak gerekti. Gerektigi 
durumlarda ko§eli parantezler kullandarak okuyucuya ek bilgiler verildi. 

£evirinin niteligini arttirmak i 9 in siire 9 te yasanan zorluklan §effaf olarak ortaya 
koymak daha dogru bir yol olacaktir. Egitim ara§tirmalarmda yapdan en biiyiik hatalardan 
biride 9 eviri siirecinde yasanan problemleri “ 90 zmeye” 9 ah§maktir. Oykii ve ya romanlarda 
bunu yapmak miimkiin olabilir. Ancak sosyal bilimlerde yapdan bu tiir 9 evirilerde karsilasilan 
problemleri a 9 ik 9 a ortaya koymak ve olasi 9 eviri se 9 enekleri degerlendirerek verilen son 
karan okuyucuya belirtmek daha iyi bir yakla§nn olacaktir. Bu yakla§imi ko§eli parantez 
kullanarak alternatif 9 eviri sozciigiinii vermek; metnin aki§im engellememek i 9 in dipnotlar 
kullanarak veya metnin sonunda okuyuculara bir tiir terimler sozliigii sunarak uygulamak 
miimkiindiir . 3 

Dersin Ana Ba§liklan ve Yapisi 

Ogretmen derse ogrenicilere insan haklarimn ne oldugunu sorarak ba§ladi. Dersin 
biiyiik boliimiinde ogretmen ogrencilere sorular sordu ve aldigi yamtlan degerlendirerek dersi 
i§ledi. Derste konusulan ana noktalar a§agida listelenmi§tir (A 9 ikahn, 2014): 

“barinma”, “se 9 ine ve se 9 ilme” gibi 9 csitli insan haklan konulan 
insan haklari ihlalleri ve irksal aynmcdik 
kadina §iddet (8 Mart- kadinlar giinii) 

modern somiirgecilik (Bazi ogrenciler A.B.D.’ nin Afganistan ve Irak gibi bazi 
iilkeleri somiirdiigiine inamyor.) 


3 Oslo’ daki Avrupa Wergeland Center (The European Wergeland Center) egitimciler i?in bir tiir terimler sozliigii i?eren bir 
proje (Intercultural Glossary Project) geli§tirmi§tir. Bu proje, egitimcilerin ara^tirma yontemleri, egitim ile ilgili temel 
kavramlari ve terimleri tarti^arak degerlendirmesine olanak saglami§tir: 
www.theewc .org/ content/resources/clear, proi ect/ 

www.clear-proiect.net/ 


31 





Journal of Social Studies Education Research 2016: 7(1), 1 -40 


- yasama hakki ve bunun ihlalleri (savaslar, kan davalari, suikast ve cinayet vb.) 
saglik hizmetlerine erisim, miilk edinme haklan, ve seyahat ozgiirliigii 
iletisim ha kk i (Yasal olmayan telefon dinlemeleri: Ogretmen A.B.D. li yazar Howard 
Zinn’ in kendi hayat hikayesini yazarken FBI a basvurarak kendi kisiscl dosyasini ve 
izinsiz dinlemelerini ortaya 9 ikarmasim omek olarak veriyor.) 

zengin ve yoksul ayrimi (Ogretmen polisin ki§ileri durdurup arama konusunda kiyafet 
ve di§ goriiniimlerini gore karar verdigi ve yoksul goriiniimlii kisilcrin durdurulup 
aranmasimn daha yiiksek olasdikli oldugunu yasadigi bir omek iizerinden anlatiyor.) 
ozel hayatin gizliliginin ihlal edilmesi (paparazzi programlan) 

Yukanda sozii edilen TIMSS arastirmasinda da belirtildigi gibi ders ogretim 
yontemleri/stillerinin incelenmesi k a rs 11 as 11 rm a 11 ,/yorum 1 ama 11 egitim arastirmalarmin temelini 
olu§turur. Ogretmen onceden hazirladigi ders notlanm kullanarak ve genellikle anlatnn 
yontemini ile dersi isledi. Buna iilkeye “ozgii” ogretim kill tiirii/ al l skan 1 1 gin in geregi olarak 
“telkin yoluyla” ogretim denebilir. Bu dersi degerlendiren butiin yorumlar Tiirkiye de ki 
egitimin ve derslerin genel karakteristiginin Niennann (1990)’ nin da belirttigi gibi “icerigi 
tartismadan, amacli bir sunum ve anlatnn ile adeta bilgiyi yukleme” (ss. 83, 110) olarak 
tannnlama konusunda birlesmcktcdir. Tiirkiye de ycrlesik olan bu ogretim yontemi son 
yillarda yapilan kapsamli program yenileme ve ogrenci merkezli ogretime gee is 
calismalariyla asilmaya cal l si 1 sa da ogretmenlerin halen bu gee is siirecinde zorlandiklan 
goriiyoruz (Altinyelken, 2011; Nohl & Somel, 2015). 

Yorumculann Diyalogu 

Bir sonraki asamada ikinci bir yorumlama sureci olarak farkli iilkelerden iig ayn 
egitimei insan haklari ile ilgili bu dersin transkripsiyonunu degerlendirmeleri ve 
yorumlamalan icin davet edildi. Her bir egitimei degerlendinnesini birbirinden bagimsiz bir 
sckilde tamamladi ve bu yorumlari Journal of Social Science Education (bkz. Kesten, 
Brodsky-Schur, & Giirsoy, 2014) dergisinin sonraki sayisinda yayinlandi. Yapdan yommlan 
okuduk 9 a, yalmzca bir ders icin ne kadar 90 k ve 9 esitli yommlarm yapilabildigini gormek 
hem ilgin 9 hem de biraz sasirtici oluyor. Ancak yorumculann ge 9 tnislcrine baktigimizda bu 
kadar farkli yorumun neden yapildigim 90 k net bir sckilde anlayabiliyoruz: Yommculardan 
biri bir Turk akademisyen (Alper Kesten), digeri bir Amerikali egitimei (Joan Brodsky 
Schur), ve sonuncusu da Turk asilli bir Alrnan ogretmen (Kudret Giirsoy). Bu U 9 yorumeuda 
farkli kiiltiirler ve egitim altyapisina sahip olduklari i 9 in bu dersi 90 k farkli bakis a 9 ilanyla 
degerlendirdiler. Her bir yorumeu dersin 90 k farkli noktalan iizerine dursa da, bazi 
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durumlarda ders konusunda benzer degerlendirmelerde yaptdar. Bazi durumlarda ise dersteki 
bazi nesnel bilgileri birbirinden 90 k farkli bir bakis acisiyla degerlendirdiler. Tek bir ders 
transkripsiyonuna bile cogunlukla birbirinin karsiti olarak 90 k farkli yorumlar yapilmasi bize 
dersi farkli a 9 ilardan gonne olanagi tammakla birlikte, nitel arastirma yaklasimin giiciinii 
gosteriyor. Yorumcularin bu ders hakkindaki gozlemleri ve degerlendinneleri onlarin bu ders 
hakkinda gelistirdikleri teorik altyapi ile yakindan iliskilidir ve burada bu iliskiyi 90 k net 
gorebiliyoruz. 

Biitiin yorumcular, ders siircsince ornek olaylar iizcrinde gcsitli tartismalar yapilsa da 
dersin tiimevarim degil daha 90 k tiimdengelim -genelden ozele - yaklasimina uygun olarak 
tasarlanmis ve insan haklan ile ilgili “genel bilgiler” i 9 erdigini belirtiyor. Bunun yaninda 
insan haklan ihlalleri ile ilgili yogun sinif i 9 i tartismalarda gozlemleniyor. Ornek olaylar 
iizcrine sinif i 9 i tartismalarin kayit edilen ama dokiimii yapilmayan ikinci derste de devam 
ettigi goriiniiyor. Ogretmenin anlatnn ve soru cevap yontemlerini kullanarak ogrencilerin 
insan haklan ile ilgili temel kavramlan anlamalarmi hedefledigi a 9 ik 9 a goriiliiyor. Amerika 
Birlesik Devletleri veya Ahnanya egitim sistemi ve uygulamalan a 9 isindan bakildiginda 
ogretmenin uyguladigi yontemler ve ogretim hcdcli elcstirilcbilir. Ornegin, Schur aym konulu 
veya buna benzer bir dersin Amerika Birlesik Devletleri’nde bir sinifta islcndiginde insan 
haklanm tannnlamak veya listelemekten daha fazlasim i 9 erecegini belirtiyor. Schur’a gore bu 
ders Amerika Birlesik Devletleri’nde olsaydi ogretmen ogrencilere Ingiltere’ye karsi 
bagimsizhk ilan edilen beige olan Amerikan ozgiirliik bildirgesi metnini tartisma yontemiyle 
anlatmaya ve kavratmaya 9 alisirdi (s.150). Benzer sckildc Kudret Giirsoy’ da bu dersin sinif 
i 9 inde derinlemesine tartismalar gelistirmck konusunda yetersiz kaldigim belirtiyor. Birka 9 
yerde, Giirsoy ogretmenin sinif i 9 inde bir konunun aynntili ve derinlemesine tartisilmasina 
yeterince olanak vennedigini belirtiyor (s. 155). Alper Kesten ise Tiirk ogretmenlerin 
genellikle derse hazirhksiz geline aliskanligina karsin bu ogretmenin derse 90 k hazir geldigini 
belirtmekle birlikte onun sinif tahtasim yeterince kullanmadigim belirtiyor. Kesten “soz U 9 ar 
yazi kalir” degiminden yola 9 ikarak insan haklan ile ilgili kavramlarmin sinif tahtasina 
yazilmasimn ogrencilerin bu kavramlan anlamalarina yardnnci olabilecegini belirtmektedir 
(s. 148). 

Sonu 9 olarak, 119 yorumcuda bu dersin bilgi/i 9 erik temelli bir ders oldugu konusunda 
birlesmeklc beraber, Schur and Giirsoy ozellikle bu derste birinci elden kaynaklarm 
kullamlmasi ve aynntili tartismalarin yapilmasi gerektigini belirtiyor. Kesten ise ogretmenin 
kendi se 9 tigi ogretim yontemini gelistirmesine yonelik olarak onun tahtayi daha 90 k 
kullanmasim oneriyor. Yorumcularin bu tiirden 90 k farkli degerlendirmeler yapmalari ve 
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oneriler getirmeleri onlarin kendi bulunduklan ve yctistikleri ogretim ortamlarmi dikkate 
alarak bu degerlendinneleri yaptiklan diisiindiirmektedir. 

Ogretmenin dersi ve ogrenciler arasindaki ctkilesimi fazlasiyla kontrol altinda tutma 
egilimi olduguna dair bir diger onemli clcstiri yine Kudret Giirsoy’dan geliyor. Bu clestiriyc 
yamt belki de Schur and Kesten’ nin yorumlarmda bulunabilir. Her ne kadar onlar bu 
yorumlari yaparken Giirsoy’ un ne dedigini bilmiyor olsalar da, sanki ona bir yamt veya bir 
a 5 iklama getiriyorlar. Yazarlar arasinda yasanan bu durum aslinda oznelligin nitel arastirmada 
onemini a 9 ikhyor. Schur bu durumu Uskiidar Amerikan Lisesi (Uskiidar American Academy) 
web sitesinde yaptigi alinti ile a 9 ikhyor. “Tiirk ogrenciler kiigiik yastan beri otoriteye saygiya 
sartlanarak yctistiriyorlar... Ogrenciler geleneksel ogretmen merkezli ogrenmeye yontemine 
hem aliskinlar hem de bundan memnunlar” (s. 151). Bu almtida belirtildigi iizere Tiirk 
ogrencilerin ogretmenin dersi kontrol altinda tutmasindan hosnut olduklari soylenebilir. Carl 
Rogers (1994) bunu aktif katilimm oldugu “vatandas sinifi” yerine “turist sinifi” olarak 
adlandirmaktadir. Ote yandan Schur, Amerikah ogrencilerin bazen rahatsiz edecek boyutlarda 
soru sormasina karsin Turk ogrencilerin neden pek soru sormadigim anlayamadigim 
belirtiyor. Bu duruma yamti Uskiidar Amerikan Lisesi web sitesinden yapilan alinti ile 
Kesten’ in yorumlarmda bulmak miimkiin. Kesten yorumlarmda sunlari belirtiyor: “Tiirk 
ogretmenler toplumun onlara verdigi rol geregi kendilerini dogru bilgileri ogrencilere -bu 
dogru bilgileri almalan ve ileride kullanmak icin saklamalari icin- sunan veya veren kisilcr 
olarak gonnekteler. Bunun sonucu olarak ta ogrencilerin ders icindc konusma siireleri 90 k 
ciddi sckilde asagiya diisiiyor. Hatta uzun vadede bazi ogrenciler derste hi 9 bir sckilde 
konusmamayi veya derse katilmamayi da tercih edebiliyor” (s.147). 

Yorumcular Arasinda Tarti§malar / Anla§mazliklar 

Bu durum bizi yorumcular arasinda 90 k farkli degerlendirmeler yapilan ogrencilerin 
derse katilnn konusuna getiriyor. Kesten degerlendirmesinde: “ders verisinin/dokiimiiniin 
analizine gore ogrencilerin derse katilimm en az ogretmen kadar oldugu ve ogrencilerin 
goriislcrini ozgiirce ifade edebildigi soylenebilir. Ders boyunca ogrenciler kendi 
tecriibclcri/yasantilarmi ve goriislcrini ozgiirce dile getirerek bunlan Tiirkiye’ deki insan 
haklan sorunlan ile ili§kilendirebildiler” (s.146) scklinde bir ifadede bulundu. Bunun tarn 
tersine, Kudret Giirsoy ise bu ders siiresince ogretmen ve ogrencilerin kullandiklari sozciikleri 
sayarak ogretmenin ders tart ism alar in da agirligmm daha fazla oldugunu belirtiyor. Bu sayima 
gore ders siiresince ogretmen 3,000 sozciik (% 83.2) ve ogrenciler yalmzca 607 sozciik (16.8 
%) kullamyor. Buna paralel olarak Giirsoy ”... Benim degerlendinneme gore ogretmen 
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cogunlukla iistii ortiilii olarak bazen de acikca yaptigi konusmalar ve soylemleri ile dersi 
kontrol altinda tutuyor. Bu durumda ogrenciler arasindaki iletisim ve etkilcsim siirecini 
kontrol eden ki§i ogretmen oluyor” (s. 155) scklindc diisiincelcrini belirtmistir. 

Aym ders dokumiiniin incelemesi sonucu iki farkli yorumcunun tamamen birbirinin 
karsiti olan degerlendirmeler yapmasmin nedenlerini diisiinmek gereklidir. Bunu kisilerin 
kiilturel altyapisi veya egitim inanclari gibi bircok nedene baglamak mumkundur. Bunun 
yaninda, bu durumu yorumcularm egitim ortamimn goreceliligine dayanarak - ogrenme ve 
ogretme siireci, “kavram ve bilgi aktarimi” gibi- bazi beklentiler olusturmasina baglayabiliriz. 
Kesten’ in, Tiirkiye’ deki egitim ortammi 50 k iyi tammasindan hareketle, ozellikle bu dersi 
Tiirkiye’ de baska bir ogretmen tarafindan islcncn ana akim bir sosyal bilgiler dersi ile 
karsilastirdigmi diisiinebiliriz. Bu karsilastirmamn sonucunda, bu dersi diger derslere gore 
ogrenci katilimi a 5 isindan cok basarili bulmus olabilir. Ote yandan, Gursoy’un ise 
degerlendirmesini yaparken Hamburg gibi Almanya schir okullarmda ki ogrenme ortami, 
ogrencilerin tutumlan ve sinif ici derse katilimlanm dikkate alarak daha yiiksek beklentiler 
icindc oldugu ve bu derse biraz daha elestirisel yaklastigi soylenebilir. Sonug olarak, bazi 
eksikliklerine karsin bu ders yorumcular tarafindan epey basarili bir ders olarak bulunmustur. 

Sonu? 

Bir Teori Olmadan Yorumlama Yapilmaz / Tammlama Yapmadan Karar Verilmez 

Bu tur bir arastirmada etnogralik bir yaklasimin kullamlmasi, 0 ulkedeki sosyal ortami 
ile ogretim yapisi ve diizcyini anlamaya calisirkcn karsilastirmali arastirma yaklasiminda 
ortaya 5 ikabilecek ogretmen ve ogrencileri agir bir sckilde elcstirmcnin oniine geccbilir. 
Ancak bu lie farkli ders yorumu nitel arastirma yonteminin dogasi geregi yorumlama 
siirccindc karsilasilabilecck bazi tehlike ve tuzaklari da hatirlatiyor. Bunlari su sckilde 
aciklayabi 1 iriz: 

- Milliyetle§tirme : Yorumcular bu dersi genel olarak “tipik” bir Turk sosyal bilgiler dersi 
olarak kabul ettiler. Bu bize su soruya goturiir: “ ‘tipik’ bir sosyal bilgiler dersinin temel 
ozellikleri nelerdir?” Bu soruyu yamtlamak zor olmali ciinkii bu dersin ozelliklerinin “tipik” 
olup olmadigina dair cok farkli goriislcr olabilir. Bu bizi ikinci bir soruya goturiir: “Tiirkiye’ 
de tipik bir sosyal bilgiler dersi nedir/nasildir veya ne/nasil degildir?” Tipik bir dersi 
belgelemek miimkiin olamayacagina gore, bunu yapmak yerine arastirmacilar farkli ogretim 
yontemleri ve stillerinin kullamldigi dersleri belgelemeye yogunlasmalidirlar. Nitel 
arastirmaci bir dersin “tipik ders skalasinda” tarn olarak bulundugu “dogru yeri” tespit etmege 
calismaktan kacinmalidir. Bunu yapmak yerine nitel arastirmaci goriismclcr ve gozlemlere 
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dayali biitun kamtlan, egitim camiasi tarafindan yorumlanmasi ve tartisilmasi icin ortaya 
koymalidir. 

- Kiiltiirlerle dzde§le§tirme : Ogretmen ders iccrisindc kullandigi bir ciimlede Kuran’ atif 
yaptigi icin bu dersi Musliiman ve Islam egitimine uygun “tipik” bir ders olarak 
degerlendirme egilimi olabilir. Yukanda da belirtildigi gibi bazi kisiler tarafindan bu dersin 
ogretim yontemi dini egitim yaklasimina uygun olarak adeta “telkin/vaaz” yontemi olarak 
degerlendirebilir. Bu da yorumcunun bu dersi yalmzca Islam kulturii acisindan degerlendinne 
tuzagina cliisurmus olur. 

- Egzotikle§tirme : Bu yaklasimla bu ders dokiimam “farkli/acayip” ve “yabanci” ancak ilginc 
veya hayret verici olarak ta degerlendirilebilir. Boyle bir degerlendirme yaklasnrnni 
onceleyen bir arastirmaci/yorumcu karsilastirma yaparken benzerliklerden daha 90 k 
farkliliklarin iizerine durulmasi tuzagina cliisebilir. 

Bu dersin ogretim tarzi, ogrencilerin dersi dinleme, konusma, ders aktivitelerine 
katilnn ve performanslan acisindan degerlendirildiginde bu dersin “demokratik” konusma ve 
katilnna olanak verdigi izlenimi dogabilir. Her bir yorumcunun ders dokiimii ile ilgili yaptigi 
farkli yorumlar ve bakis acilari onlarin farkli beklentileri ve arastirma ilgi alanlari ile 
aciklanabilir. Kesten, Turkiye de ki genel bir dersin standartlan ile ilgili tecriibelerine 
dayanarak, bu dersi ilerici ve yenilik^ii bir ders olarak degerlendirirken, Giirsoy ve Schur ise 
Amerika Birlesik Devletleri ve Almanya’ da ki sinif kulturiinii daha iyi bilmeleri ve derslerde 
ogrenci katilnnina daha onem verdikleri icin bu dersle ilgili farkli beklentiler icine 
girebiliyorlar ki bu durum onlari yukanda kisaca soz ettigimiz tuzaklara iterek yorumlarimn 
eksik/ zayif olmasina neden olabiliyor. 

Bu makalenin yazarlan olarak sosyal bilgiler egitimi ile ilgili ba§hca sempozyum olan 
Uluslararasi Sosyal Bilgiler Egitimi Sempozyumunda [USBES] (Symposium on Social 
Studies Education) yabanci bir arastirmaci Turkiye de ki “tipik” bir sosyal bilgiler dersi 
videosu isterse veya Avrupa Konseyinin Uluslararasi Demokratik Ogrenme Projesi (European 
Council International Project on Democratic Learning) toplantisinda mesela Hollanda veya 
italya’ dan bir meslcktasmuz Turkiye de bir sosyal bilgiler dersinin nasil islendigini bize 
sorarsa, ona Turkiye’nin farkli bolgelerinden, farkli konular ve ogretim yontemleri iccrcn 119 
veya bcs tane ders dokiimu veya videosu sunabilmek akademik dayanisma ve yardimlasmanin 
geregidir. Bu mcslcktaslarimiza TUBITAK veya benzeri bir kurulusun olusturdugu ve farkli 
konular i 9 eren dersleri i 9 eren bir arsivi onermek 90 k iyi olurdu. Ancak bu tiir arsivlcrin 
iilkcmizdc olmadigi ve ileride yayginlasmasi gerektigini de belirtmek gerekir. Bu nedenle, biz 
bu tiir ders belgeleme arastirmalarini nitel arastirma metodolojisi i 9 inde gelistirmck istiyoruz. 


36 





Tilman GRAMMES & Mehmet A(JKALIN 


Kaynaklar 

A^ikalm, M. (2014). A social studies education lesson from Turkey: Human rights. Journal of 
Social Science Education, 23(1), 82-107. doi: 10.2390/jsse-vl3-il-1315 

Ayas, C. (2015). The Role of media in geography courses from the perspectives of pre-service 
social studies teachers. Journal of Social Studies Education Research, 6(1), 172-189. doi: 
http://dx.doi.org/10.17499/jsser.62774 

Almond, G., & Verba, S. (1989). The Civic culture: political attitudes and democracy in five 
nations. Newbury Park, CA: Sage. 

Altinyelken, H. K. (2011). Student-centred pedagogy in Turkey: Conceptualizations, 
interpretations and practices. Journal of Education Policv, 26(2), 137-160, doi: 
10.1080/02680939.2010.504886 

Apple, M. W. (2000). Official knowledge: Democratic knowledge in a conservative age (2nd 
ed.). New York: Routledge. 

Arat, Z.F. K. (2007). Human rights in Turkey. Philadelphia: University of Pennsylvania Press. 

Bittner, M., & Gunther, M. (2013). Verstehensprozesse in interkulturellen Forschungsgruppen 
-Ubersetzung als eine Herausforderung qualitativer Forschung [Processes of understanding 
in intercultural research teams- Translation as a challenge to qualitative research]. In 
R.Bettmann & M. Roslon (Eds.), Going the distance (pp. 185-201). Wiesbaden: Springer. 

Bruen, J., & Grammes, T. (2014a). Insights into citizenship classrooms: The Art of 
documentation & description [Special Issue]. Journal of Social Science Education, 73(1). 
doi: 10.2390/jsse-vl3-il-1339 

Bruen, J., & Grammes, T. (2014b). The Social sciences in higher education [Special Issue]. 
Journal of Social Science Education, 13(2). doi: 10.2390/jsse-vl3-i2-1383 

Busse, A. & Borromeo Ferri, R. (2003). Methodological reflections on a three-step-design 
combining observation, stimulated recall and interview. Zentralblatt fiir Didaktik der 
Mathematik, 35(6), 257-264. 

Co§kun-Keskin, S. (2007). Sosyal bilgiler derslerinde empati becerilerine dayah ogretim 
tekniklerinin kullamlmasi [ Use of education techniques which is based on empathy skills in 
social studies]. Yayinlanmami§ doktora tezi [Unpublished doctoral dissertation], Marmara 
University, Istanbul 

Council of Europe [CoE] (2011-2014). Democratic citizenship and human rights education in 
Turkey, http://www.edchreturkey-eu.coe.int/description EN.asp adresinden edinilmi§tir. 

Creswell, J. W. (2013). Qualitative inquiry and research design: Choosing among five 
approaches (3rd. ed.). Los Angeles: Sage. 


37 




Journal of Social Studies Education Research 2016: 7(1), 1 -40 


Culha-Ozbas, B., & Giiryay, B. (2014). Can social studies and language lessons be integrated 
via global education? English language teacher candidates’ perceptions. Procedia - Social 
and Behavioral Sciences, 116, 1132-1136. doi: 10.1016/j.sbspro.2014.01.357 

Dewey, J. (1915). School and society. Chicago: The University of Chicago Press. 

Education, Audiovisual and Culture Executive Agency [EACEA]. (2012). Eurydice: Better 
knowledge for better policies, http://eacea.ec.europa.eu/education/eurydice adresinden 
edinilmistir. 

Erdogan, i. (2003). Kar§da§tirmah egitim: Turk egitim bilim Qah§malan iQndc oncmscnmesi 
gereken bir alan [Comparative education: An important held in Turkish educational 
science studies]. Tiirk Egitim Bilimleri Dergisi [Turkish Educational Science Journal], 
7(3), http://www.tebd.gazi.edu.tr/index.php/tebd/article/view/143 adresinden edinilmistir. 

EUDMIGROM (2008). Ethnic differences in education and diverging prospects for urban 
youth in an enlarged Europe, www.edumigrom.eu adresinden edinilmistir. 

Gagel, W., Grammes, T., & Unger, A. (Eds.) (1992). Politikdidaktik praktisch. Ein Videobuch 
[Didactics of civics a practical approach. A video book.] Schwalbach: Wochenschau. 

Gcnc-Scl, V. (2004, Temmuz). Diinvada ve Tiirkiye’de kar.pla.pirmali egitim: Kavram, 
kapsam ve egilimler [Comparative education in Turkey and the World: Concept, scope and 
tendencies]. XIII. Ulusal Egitim Bilimleri Kurultayi [Paper presented XIII. National 
Educational Science Convention], Inonii Universitesi, Turkiye de sunulmu§tur. 
https://pegem.net/dosyalar/dokuman/344.pdf adresinden edinilmistir. 

Glesne, C. (1999). Becoming qualitative researchers: An introduction (2nd ed.J. New York: 
Longman. 

Grammes, T. (2010). Qualitative research - Voices from civic education classrooms [Special 
Issue]. Journal of Social Science Education, 9(3). doi: 10.2390/jsse-v9-i3-l 138 

Giinel, E., & Pehlivan, A. (2015). Examining the citizenship and democracy education 
textbook and curriculum in terms of global education. Journal of Social Studies Education 
Research, 6(1), 123-171. doi: http://dx.doi.org/10.17499/jsser.88468 

Hahn, C. (2010). Comparative civic education research: What we know and what we need to 
know. Citizenship Teaching and Learning, 6(1), 5-23. 

Hudson, B.,& Meyer, M. (2011). Beyond fragmentation. Didactics, learning and teaching in 
Europe. Opladen /Farmington Hills: Barbara Budrich. 

International Association for the Evaluation of Educational Achievement [IEA]. (2009). 
International civic and citizenship study [ICCS]. http://www.iea.nl/iccs 2009.html 
adresinden edinilmistir. 

International Association for the Evaluation of Educational Achievement [IEA]. (2016). 
International civic and citizenship study [ICCS], www.iea.nl/iccs 2016.html adresinden 
edinilmistir. 


38 










Tilman GRAMMES & Mehmet AQIKALIN 


Kerr, D. (2008). Research on citizenship education in Europe: A survey. In V. B. Georgi 
(Ed.), The Making of citizens in Europe: New perspectives on citizenship Education 
(pp. 167-178). Bonn: Bundeszentrale fur politische Bildung. 

Kesten, A., Brodsky-Schur, J.,& Gursoy, K. (2014). Teaching human rights in Turkey: 
Commentaries on a single lesson from multiple perspectives. Journal of Social Science 
Education, 13(2), 147-156. doi: 10.2390/jsse-vl3-i2-1381 

Kilinc, G. (2014). Sosyal bilgiler ogretmenlerinin simf igi ders igleme surecindeki soru sorma 
becerileri: Bir durum qabpnasi [Questioning skills of social studies teachers during 
teaching: A case study]. Yayinlanmami§ yuksek lisans Tezi [Unpublished master thesis], 
Sakarya University, Sakarya. 

Kleining, G. & Witt, (2000). The qualitative heuristic approach: a methodology for discovery 
in psychology and the social sciences: Rediscovering the method of introspection as an 
example. Forum Qualitative Sozialforschung [Forum: Qualitative Social Research], 7(1), 
Article 13, http://nbn-resolving.de/um:nbn:de:0114-fqs0001136 adresinden edinilmi§tir. 

Kuno, H., & Ikura, G. (2014). Investigating society “close-up”: A Case-study of an individual 
student, Yumiko, and the construction of a footbridge on route 419. Journal on Social 
Studies Education, 13(2), 87-103. doi: 10.2390/jsse-vl4-i2-1368 

Leung, F., Graf, K. D., & Lopez-Real, F. (Eds.). (2006). Mathematics education in different 
cultural traditions. A comparative study of East Asia and the West. New York: Springer. 

Levinson, B. (2011). Toward an anthropology of (democratic) citizenship education. In B. 
Levinson & M. Pollock (Eds.), A Companion to the anthropology of education (pp.279- 
298). Hoboken: Wiley-Blackwell. 

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park, CA: Sage. 

Merriam, S. B. (1998). Qualitative research and case study applications in education: 
Revised and expanded from case study research in education. San Francisco: Jossey-Bass. 

Meyer, J. W., Bromley, P., & Ramirez, F. O. (2010). Human rights in social science 
textbooks: Cross-national analyses, 1970-2008. Sociology of Education, 83(2), 111-134. 
doi: 10.1177/0038040710367936 

Milli Egitim Bakanhgi [Ministry of National Education]. (2016). Milli egitim istatistikleri: 
Orgiin egitim 2015 / 16 [National education statistics: Formal education 2015 /16]. 
Ankara: Yazar [Author], http://sgb.meb.gov.tr/www/icerik goruntule.php?KNO=232 
adresinden edinilmistir. 

National Foundation for Educational Research [NFER]. (2010). Citizenship educational 
longitudinal study in UK [CELS], www.nfer.ac.uk/research/projects/cels/ adresinden 
edinilmistir. 

Niennann, J. (1990). Methoden des Lehrens und Lernens in Tiirkischen Schulen [Methods of 
teaching and learning in schools in Turkey] . Koln: Onel-Verlag. 


39 





Journal of Social Studies Education Research 2016: 7(1), 1 -40 


Nohl, A. M., & Somel, R. N. (2015). Education and social dynamics: A Multilevel analysis of 
curriculum change in Turkey. New York: Routledge. 

Nonnenmacher, F. (2008). Unterricht und Lernkulturen. Eine international vergleichende 
Feldstudie zum Themenbereich Migration. [Teaching and learning cultures. An 
international comparative field study on the lessons’ topic migration], Schwalbach: 
Wochenschau. 

Ocal, A., & Yakar, H. (2015). 1968-2005 Sosyal bilgiler ders kitaplarmda kuresel farkindabk 
egitimi [Global awareness education in 1968-2005 social studies curriculums]. Abant Izzet 
Baysal Universitesi Egitim Fakiiltesi Dergisi, [Abant Izzet Baysal University Journal of 
Faculty of Education] 15(1), 307-327. 

http://www.efdergi.ibu.edu.tr/index.php/efdergi/article/view/1786/2777 adresinden 

edinil m istir. 

Patton, M. Q. (2003). Qualitative research & evaulation methods (3rd. ed). Thousand Oaks: 
Sage. 

Peshkin, A. (1988). In search of subjectivity - one’s own. Educational Researcher, 77(2), 17- 
22 . 

Reinhardt, S. (2015). Teaching civics. A Manual for secondary education teachers. London: 
Barbara Budrich. 

Rogers, C. (1994). Freedom to Learn in the 80s (3rd edition). Columbus: Charles Merrill. 

Schiffauer, W., Baumann, G., Kastoryano, R.,& Vertovec, S. (Eds.).(2002). Civil 
enculturation, nation-state, school and ethnic difference in four European countries. 
Oxford/New York: Berghahn. 

Schmidt, C. (2011). Politische Bildung als Spiegel politischer Kultur? Ein deutsch- 
franzdsischer VergleichJPolitical education as a mirror of political culture? A German- 
French comparison ]. Marburg: Verlag. 

The European Wergeland Centre (2014). Generation democracy. 
http://www.theewc.org/news/view/generation.democracy/ adresinden edinilmistir. 

The Trends in International Mathematics and Science Study [TIMMS]. (1999). The TIMSS 
video study, www.timssvideo.com/timss-video-study adresinden edinilmi§tir. 

Yddirim, A., & §im§ek, H. (2013). Sosyal bilimlerde nitel arapirma yontemleri (9. Baski) 
[Qualitative research methods in social sciences]. Ankara: Scckin Yayincdik. 


40 





